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Series editors’ preface

This series provides a comprehensive guide to a number of key areas infhe fi

of applied linguistics. Applied linguistics is a rich, vibrant, diverse and essentiglly
interdisciplinary field. It is now more important than ever that books in the fie
provide up-to-date maps of ever-changing territory.

understandings of the topics, concepts and practice

p ils essen-
tially interdisciplinary fabric. The pedagogic structure

< ensures thal
aw on their own

including introductory activities and
understandings, terminology, tech
the theme and the discipline.

ecti\Qtasks, designed to establish key
andlysis and the skills appropriate to

and cemmentary, wh ate. Each reading is introduced, annotated and
commented on in the he whole book, and research/follow-up questions
and tasks are adde le fuller understanding of both theory and practice. In
some cases, readi t and synoptic and incorporated within a more general
exposition.

C: An Exploration section; in which further samples and illustrative materials are

provided with an emphasis, where appropriate, on more open-ended, student- ,

centred activities and tasks, designed to support readers and users in undertaking
their own locally relevant research projects. Tasks are designed for work in groups
or for individuals working on their own.

The books also contain a glossary or glossarial index and a detailed, thematically
organized A-Z guide to the main terms used in the book, which lays the ground for
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Series gditors' preface

further work in the discipline. There are also annotated guides to further reading
and extensive bibliographies.

The target audience for the series is upper undergraduates and postgraduates on
language, applied linguistics and communication studies programmes as well as
teachers and researchers in professional development and distance learning
programmes. High-quality applied research resources are alse much needed for
teachers of EFL/ESL and foreign language students at higher education colleges and
universities worldwide. The books in the Routledge Applied Linguistics series are
aimed at the individual reader, the student in a group andat teachers building
courses and seminar programmes. 2 4

We hope that the books in this series meet these needs an ntinue to provide
SUpPOTt over many years. 'S

The Editors

Professor Christopher N. Candlin and Profess
Both huve extensive experience of pulllighi the fields relevant to this series,
Between them they have written ar er one hundred books and two
hundred academic papers in the f applied linguistics. Chris Candlin
was president of AILA (Intern sociation for Applied Linguistics) from

1997 t0 2003 and Ron Carteg is\@fair f BAAL (British Association for Applied
Linguistics) from 200

1d Carter are the series editors.

Professor Christopher N. Can
Senior Research Profdsor

per University
Hall

Milton Keynes MK7 6AA
UK

5 \
Professor Ronald Carter
School of English Studies
University of Nottingham
Nottingham NG7 2RD
UK
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LANGUAGE TESTING
AND ASSESSMENT

Routledge Applied Linguistics is a series of comprehensive resource books, pro-
viding students and researchers with the support they nced for advanced study in
the core areas of English language and Applied Linguistics.

Each book in the series guides readers through three main sections, enabling thegl
to explore and develop major themes within the discipline.

.« Section A, [ntroduction, establishes the key terms and concepts and extends
readers’ techniques of analysis through practical application.

«  Section B, Extension, brings together influential articles, sets thein in cntext
and discusses their contribution to the field.

. Section C, Exploration, builds on knowledge gained in thefirShtwogections,

- setting thoughtful tasks around further illustrative mafgridll ThHis enables

readers 10 engage more actively with the subject mat@fand §hcghrages them
to develop their own research responses.

Throughout the book, tapics are revisited, extended, ifitepfovéh and deconstructed,
with the reader’s understanding strengthened by daskSiind fallow-up questions.

Language Testing and Assessment.

«  provides an innovative and thorough geview of a Wide variety of issues from prac-
tical details of test development to mafjers offeontroversy and ethical practice

«  investigates the importance of tReWpahildsophy of pragmatism in assessment,
and coins the term ‘effect-drifign te§ting’

+  explores test development, dija ands, validity and their relation to test effects

+  illustrates its thematic bfaglifiiin a series of exercises and tasks, such as analysis
of test results, study of té§t re®igion and change, design of arguments for test
validation and explaratiag Of influences on test creation

«  presents influential dhd seminat readings in testing and assessment by names
such as Michael Clipale and Merrill Swain, Michael Kane, Alan Davies, Lee
Cronbach afithRath Meehl and Pamela Moss.

Written by experienced teachers and researchers in the field, Language Testing
and Assessment is an essential resource for students and researchers of Applied
Linguistics.

Glenn Fuicher is Senior Lecturer in the School of Education at the University of
Leicester, UK.

Fred Davidson is Associate Professor in the Division of English as an International
Language at the University of lllinois at Urbana-Champaign, USA.
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How to use this book

Testing and assessment are part of modern life. Schoolchildren around the worl@
are constantly assessed, whether to monitor their educational progress, orfor
governments to evaluate the quality of school systemns. Adults are tested to see 1)
they are suitable for a job they have applied for, or if they have the skillgsnecessary
for promotion. Entrance to educational establishments, to profeS@iefs and@ven to
entire countries is sometimes controlled by tests. Tests play a fund@mentdl and
contreversial role in allowing access to the limited resources andfofpor{tiiities that
our world provides. The importance of understanding whafwe desthbow we test
and the impact that the use of tests has on individual@#hd sd€ieti€s cannot be
overstated. Testing is more than a technical activity; it is 4ls@an etBical enterprise.

The practice of language testing draws upon, and algé cgfitriButes to, all disciplines
within applied linguistics. However, there is sofnetiiing fdndamentally different
about language testing. Language testing 15@l abgut building better tests, research-

ing how to build better tests and, in so doing, Wpderstanding better the things that
we test.

Sociolinguists do not create ‘sociolin@misti@things’. Discourse analysts do not create

discourses. Phonologists do nop credie Spken utterances. Language testing, in
contrast, is about doing. It is ab@ui*Chegting tests.

In a sense, therefore, each seClidimgithis book is about the practical aspects of doing
and of creating. And s@gachigection has a research implication; no section is
concerned purely with 8spositln. Research ideas may be made explicit in the third
section, Exploratioffibut Yhey are implicit throughout the book; put another way,

the creative driye of fangtig@e testing makes it a research enterprise, we think, at all
times.

In the text we do not merely reflect the state of the art in language testing and
assessment; nor do we simply introduce existing research. Our discussion is set
within a new approach that we believe brings together testing practice, theory, ethics
and philosophy. At the heart of our new approach is the concept of effect-driven
testing. This is a view of test validity that is highly pragmatic. Our emphasis is on
the outcome of testing activities. Qur concern with test effect informs the order and
structure of chapters, and it defines our approach to test design and development.

xix



How to use this book

As test design and development is about doing, creating and researching, we have
taken special care over the activities. With Dewey, we believe that through doing we
grow as language testers, as applied linguists and as language teachers.

The book is divided into three sections. A: Intreduction consists of ten units dealing
with the central concepts of language testing and assessment. It contains activities
for you to carry out alone, or with others if you are studying this book as part of a
course. B: Extension provides extracts from articles or books relating to language
testing and assessment which give you further insights into the concepts introduced
in Section A. Each extract in B: Extension is accompanied by adfivities to focus your
reading and help you to evaluate critically what you ha read@nd understand how-
it links to a wider discussion of language testing and asS@smefg. C: Exploration
builds on the material you will already have found in the bodls, In this section we
provide extended activities that help you to work through pracncal and theoretical
problems that have been posed in the othefsedfionse @iso present ideas for
individual and group project work, as well as suggestions for research projects.

The organization of this book allows you td congehtrate on particular themnes, such
as classroom assessment or writing itefgs gndtagks, by reading the relevant units from
A: Introduction, B: Extension and C: &Xploratiggfconsecutively. Alternatively, you
may wish to read the whole of A: Intsgducipnbefore embarking on Sections B and
C. In fact, you may decide to reafl thefSegtions in any sequence, just as you would
read Julio Cortdzar’s novel Hapsc@tdt: there is no one right place 10 start, and each
path through the text pgavides a diffeF@ht experience. Whichever choice you make,
the book is extensively crofgréfEmemged and carefully indexed so that you can easily
find your way around the matggial.

At the end of the boolwe pfGvide a glossary of key terms that are not explained
within the text its@lfNif ¥9u come across a term about which you feel uncertain,
simply turn t#fthe glbssary for an explanation. We also provide an extensive list of
. references for@dditional reading.

In additionjto the book itself, there is also a website http://www.routledge.com/
lextROKSIRZR0415339476 in which we provide very extensive additional reading,
agtivifigs, links to relevant websites and further ideas for projects that you might
like t@wnidertake on your own or with colleagues.





