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and Charles Lockhart

Educating Second Language Children: The e Whole
Curriculum, the Whole Community edited by{f're ee
Understanding Communication in Sec La Classrooms by

Karen E. Johnson

The Self-Directed Teacher: Manag arning Process by David

Nunan and Clarice Lamb
Functional English Gramm duction for Second Language
Teachers by Graham Lock

Teachers as Course Devélopers dited by Kathleen Graves

Classroom-Based E in Second Language Education by Fred

eading Teacher: Issues and Strategies for Second
s by Jo Ann Aebersold and Mary Lee Field

eaching Awareness: A Guide to Exploring Beliefs and
by Jerry G. Gebhard and Robert Oprandy .

Vocabulary in Second Language Teaching by Norbert Schmitt
Curriculum Development in Language Teachi‘ng' by Jack C. Richards

Teachers’ Narrative Inquiry as Professional Development by Karen E.
Johnson and Paula R. Golombek



L 4

&
N

olfuily Joldo e ynT il Chlizil 130 caity, EA S s Lole, alls ol \WAA Uyl Wl @i \0ve 5
FIRIVETY: oSG SETAVIEY LPFRFF PP QXY 2l Y+ S0 g0 55 higed b (126 o008 ol -l
TP ¥ o)l ol8gsd il oo« ASRRVY S5l A S i gin bl 4adle (s ollonle dacin, S35
olaihy e i) S oS lad WYFAYD- 15005 s lo (54,00 pgm ok i (S0 bk 18 o)l o34y opl

FPAD-ADY 15l w0kije,8 jlab ol

JULV0e e g



Series Editor’s Preface

L 4

Learning how to write in a second language is one of the most cha@
aspects of second language learning. Perhaps this is not suj ng in"ew

instruction and which has consequently spawned an compo-
sition industry in American colleges and uni
second and foreign language teaching, the te
assume a much more central position than it occ
ago. This is perhaps the result of two fac

On the one hand, command of good skills is increasingly seen as
vital to equip learners for succ s in the st century. The ability to
communicate ideas and info ively through the global digital
network is crucially dependent on ting skills. Writing has been
identified as one of the essential proc@ss skills in a world that is more
than ever driven by text andjnumergigal data. A further strengthening of
the status of writing wi d linguistics has come from the expanded
knowledge base on itten texts and writing processes that has
been developed b such fields as composition studies, second
theory, and contrastive rhetoric. As a result there is
new theoretical approaches to the study of written
aches to the teaching of second language writing that
eory and research findings.
is therefore quite timely. It provides a comprehensive and
le overview of the field of second language writing, exam-
ining ories of writing and the teaching of writing have evolved, the
nature of good writing, the nature of texts and genres and how they reflect
their use in particular discourse communities, the relationship between writ-
ing in the first and second language, how a curriculum can be developed for
a writing course, the development of instructional materials for a writing
class, the uses of the computer in writing instruction, and approaches to
feedback and assessment. The book also examines approaches to research
on second language writing and shows how teachers can investigate their

nty or thirty years

xiii



xiv Series Editor’s Preface

students’ writing problems and explore their own practices in the teaching
of writing.

The book reflects Professor Hyland’s dual role as a leading researcher in
the field of second language writing and an experienced teacher of second
language writing. Theory and research are hence used throughout to illu-
minate some of the pedagogical issues and decisions that are involved in
teaching second language writing. The insights presented both through the
text as well as through the tasks readers are invited to carry oyt willgrovide
an invaluable source of ideas and principles to inform teachers stilent
teachers’ classroom decision making.

é\é’
\b
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Writing is among the most important skills that second language s@
need to develop, and the ability to teach writing is cengral @"th@expedise

of a well-trained language teacher. But while interest 1
writing and approaches to teaching it have increased

as much of the relevant theory and research fai . This book

addresses this problem by providing a synth research, and
practice to help teachers of language beco ac writing.

This book is written for practicing tea eachers in training who
have little or no experience teaching writi nts from non—English-
speaking backgrounds. More ly, 1 pts to meet the needs of

those who are or will be teaching speak English as a second or
foreign language in colleges, unive
and senior secondary schoals. Those who teach children or teach basic
literacy skills to adults will als@ifind riich of value. The book pulls together

the theory and practice ing writing to present an accessible and

practical introductio; bject without assuming any prior theoretical
knowledge or teach ce. .

This textis fi the premise that an effective teacher is one who can
make info out the methods, materials, and procedures to use

in the clas on a clear understanding of the current attitudes and
practic or her profession. A strong teacher is a reflective teacher, and
reflecti s the knowledge to relate classroom activities to relevant
re theory. The book’s practical approach toward second language
writing pts.to provide a basis for this kind of reflection and under-

standing. In the text the reader will find a clear stance toward teaching writ-
ing which emphasizes the view that writing involves composing skills and
knowledge about texts, contexts, and readers. It helps to develop the idea that
writers need realistic strategies for drafting and revising, but they also must
have a clear understanding of genre to structure their writing experiences ac-
cording to the demands and constraints of particular contexts. I incorporate
this emphasis on strategy, language, and context throughout the book.

XV



xvi Preface

The book also recognizes that teachers work in a range of situations — in
schools, colleges, universities, corporate training divisions, and language
institutes — and with students of different motivations, proficiencies, lan-
guage backgrounds, and needs. They also work in contexts where English
is taught as a Second Language (ESL) or as a Foreign Language (EFL), a
distinction based on the language spoken by the community in which En-
glish is being studied. An ESL situation exists when the local co
is largely English speaking, such as Australia, the Unitc‘Sta or the

United Kingdom, while EFL contexts are those in which Engx

host language. Like most polarizations, however, this distinction@bscures
more complicated realities. For instance, ESL contexts can be further dis-
tinguished between learners who are migrants
occupational and survival writing skills, and those

their own countries once they complete their esBElfContexts may
include those where an indigenized variety hadem, (Singapore, India)
or where colonization has afforded Engli role in local life
(Hong Kong, Philippines), and those wi En s rarely encountered
(Korea, Japan).

These differences will have an i oiythe kind of language students
need and their motivation to acqui ultural and linguistic homo-
geneity of the students, available to teachers. There are,
however, sufficient similarn ese diverse types of context to fo-
cus on issues that concern all t
speakers. In recognitio of these similarities I shall use the acronym L2 as
a generic form to refer tall udrs of English from non-English-speaking
rthand for all contexts in which such students

is their prima .) The text also treats these students and contexts
matically setting out the key issues of classroom teach-
, addressing topics such as assessing needs, designing
iting materials, developing tasks, using technology, giving
valuating writing. In this way I hope to provide teachers
sources to plan, implement, and evaluate a program of writing
ction for any teaching situation in which they may find themselves.
book provides opportunities for you to engage with the ideas pre-
sented. Reflection tasks occur regularly through the chapters, encouraging
readers to think about their own views on a topic and their potential needs
as writing teachers. Each chapter concludes with a series of Discussion
questions and activities which ask readers to consider ideas, examples of
lesson plans, questionnaires, tasks or materials and so on, or to devise those
of their own.
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