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Introduction W
|

The Routledge Introductory Persian Course: Farsi Shirin Ast is a coursebook intended
for the insteuction of modern Persian language at university level. It is not a “reach
vourself” book, bur it has been designed 1o be as user-friendly as possible. The subtitle
of this coursebook, Farsi Shirin Ast, means “Persian is sweet”. We believe learning a
language should be an enjoyable experience, and we have designed this courscbook in
such a way that it wil} appeal to both student and instructor alike. The formal, written
Persian presented in this coursebook is that of contemporary lgan Ithough the con-
siderable overlap in written Jranian Persian {Farsi} and written AfgbhaWPersian (Dari) is
so great thar Persian learners intending to use their language wi&a ormal Afghan
context will also find this coursebook of benefit. *

The Routledge Introductory Persian Coursg: si§Shirin Ast is co-authored by Dr
Pouneh Shabani Jadidi, Faculty Lecturcr rsid®” Insticute of Islamic Studies, McGill
University, Montreal, Canada and Dr Do ¢ Parviz Brookshaw, Lecturer in Persian
Studies and Iranian Literature, UnjveRgity ot Manchester, England. Each author has
brought her/his particular expertise perience gained through many years teaching
the creation of the material presented here. Dr
in Education from the Islamic Azad University in
Tehran, and is currently 8 ing a sccond PhD in Persian Linguistics at the University
iz Brookshaw holds a DPhil in Persian Literature from the
University of Oxford™g8ween them, the authors boast over a decade of experience in
the field of Persian language instruction. Dr Shabani Jadidi raught translation and lin-
guistics at Islamic Azad University in Tehran from 1997 to 2004 and has taught Persian
language at McGill since 2006. Dr Brookshaw taught Persian language and literature at
the University of Oxford from 2003 to 2003, and then at McGill University from 2005
to 2007. Since 2007 he has taught Persian fanguage and literature ar the University of
Manchester.

[0 The language instruction approach used in this coursebook

Unlike traditional approaches to language teaching, which are based on developing the
grammatical competence of second/forcign language students, more recent approaches
to teaching second/foreign languages have instead focused on commnwicative
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competence. In traditional merhodologies which emphasize grammarical Competence,
the focus is on the sentence, which can often result in students being unable to acrually
use the language in context. Learning the rarget language in isolaved sentences can lead
to learners becoming unable ro deal with more complex portions of written fanguage,
such as paragraphs and shore rexts. This is why in this book, from the very first lesson,
students are exposed to dialogues, and in later lessons. to shorr texrs. Coursebooks
which focus primarily on the production or translation of single sentences in the
craditional grammar translation method creare a language learning process thar is
svnthetic and arrificial, rather rhan authentic and auromartic. More up-ro-date
methodologies which focus on communicarive com petence, however, place less emphasis
on the explicit or direct teaching of gramnar and instead stress language use and implicir
or indirect instruction of grammar. This does nor mean thge {gfmal instrucrion of
grammar should be climinated altogether, since adule learne ve the ability to
pereeive abstract information. kn fact, the conrexcualized f{)rmal&luion of grammar

is arguably the most effecrive approach in adule sec gua@e learning. Students

acquiring information, rather than as an end in itself,
more efficient when all four skills of language 16

and speaking) are simultaneousiy pracrised wj ‘ue-to-life context in the rarger

ssenced in rhis courscbook, provide

sstully. In such an interactive conrent-based
classroom, the student-teache ift as the student and the teacher become
collaborators in the languag Hsition process. A student-centered armosphere in the
classroom boosts the sey
affective inhibitions a ess? In such an armosphere, students take the lead and the

reacher follows, facabi

The Rowtledge Introductory Persian Conrse: Farsi Shirin Ast contains 15 lessons. Each
lesson {apart from Lesson 1 in which the Persian alphaber and writing svstem are intro-
duced) is composed of several sections, cach designed to inregrate language learning
skills and facilitare language acquisition:

8 Aritlein rhe form of a question followed by a photographic image and accompany-
ing caption which should be used as the basis for pre-reading rasks,

& A vocabulary section in which Persian words are presented along with their English
equivalent(s). In the vocabulary rtable, the part of speech of each new item is
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presented (in Persian), and a Persian sentence is provided where the new word is
used in context {with accompanying English translation in Chapters 2-5}.

m A dialogue, followed by comprehension questions in Persian.

m  An explanation in English of the grammatical point{s) introduced in the dialogue,
which includes Persian example sentences, usually accompanied by an English
rranslation (see below). We have intentionally madc these grammar explanations in
English as brief as possible, since our preference is for the acquisition of Persian
grammar implicitly, rather than explicitly.

® A short text in which the implicit focus is on the new grammarical point(s) intro-
duced in the lesson, followed by comprehension questions in Persian,

s Additional exercises for students to practise the grammar and vocabulary intro-
duced in the lesson. These take a variety of forms: multiple-choiag| fill in the blanks,

translation, word reordering, sentence completion, etc.
m A colloquial situarional dialogue, followed by a table ghowin@ythe relationship

between the formal {or literary) and colloquial wo ®pressions used, as
well as some addirional related vocabulary so thy can recreate similar
situarional dialogues by substituting the wor e original dialogue with
other related words. The colloquial Persian pr these sections (collectively
entitled, Dar shahr cheb kbabar-eh? “Wh: it
spoken dialece of Tehran, which is the no idely understood colloquial form of
Persian.

The coursebook ends with two

c hetrsive vocabulary sections, onc Persian to
English, the other English to hich includes the words introduced in the
individual vocabulary sectio beginning of each lesson with their English
equivalent(s). There is als ' of grammarical terms ar the very cnd of the book

The title of each lesson is in the form of an engaging question in Persian which relates to
the subject of the dialogue or the short text (or both) and which the instructor should use
as a pre-reading cxercise to prepare students for the topics covered in that lesson. In
doing so, a connection will be made berwecen the students’ old information, and the new
information being presented to them, thereby resulting in the infernalization of the
new information. The title is followed by a photographic image wirh an accompanying
caption in Persian which the instructor can cicher use at the beginning as an aid to further
discussion (along with the title), or else at the end of the lesson once the dialogue and
short text have been covered. Fach photo caption ends with an invitation to the students
to do a brief websearch {in Persian script) to find out more about the subject of the



Xiv Introduction

phorograph. The informarion the students find via the websearch can be discnssed i
bricf before moving on to the next lesson. By making rhe title of cach lesson a question in
Persian, and providing each image with a Persian caption, we encourage students from
the very beginning of the course to engage with Persian dircctly, rather than indirectly
(through, say rranslation or transliterared Persian). Wherever possible (and with increas-
mg frequency as the lessons progress), instructions are piven in Persian, racher chan
English, for the same purpose.

The vocabulary scction includes example sentences as well as parts of speech so thar
students can learn from the very beginning of their encounter with Persian how to use
cach word in context, as well as o identify its gramimarcical usape. These example
sentences are introduced from the first lessons so that the students are exposed to a large
amount of passive vocabulary and grammar required to graduald§ betrer comprehend
the targer language. tn the fiese few chapters (2-5), English rr& '

for these example sentences to case students into engagin

ons are provided
vith th®passive vocabulary
Lked ro make similar
k. and = with the aid of

and grammar. After the first few lessons, the student®
sentences i Persian to the example sentences provideds

ro make their passive vocabulary acrive, It mentioned, however, thar the
\ ans exhaustive, and students should
e encouraged to use printed dictiona ridiy 105¢ available on the internet to broaden

their vocabulary base. Instructors

vocabulary presented in the coursebook is

additional vocabulary where they, 1t g0 be benehicial. The audio recordings of the
tandem with the coursebook in order to heip

ciaton n Persian. We have made a conscious,

vocabulary lists should be alse
students to develop natural
pedagogical decision not translirerarion in our coursebook because, in our
experience, 1t interferes@y ind ultimarely delays the learner’s connection with the
i vstem. Likewise, short vowels are not marked so thar from
the beginning, stu § bccome accustomed to reading authentic Persian texts where

short vowels are normally not shown,

Persian scripr and w

The dialogues are based on real life serrings and are intended to be used to familiarize
students with the formal/literary register of Persian. Students can listen to the audio
recordings of the dialogues as read by native speakers, and use them to gauge their own
pronunciation. The dialogues are followed by comprehension guestions in Persian which
can be answered orally or in wriring. Students are also invited to compose a modifed
version of the dialogue in their own words, which they can then ace out in class in pairs.
Conrrolled exercises of this type, on the one hand make studenrs engage in a creative
manner with the structures necessary to imitare natural stvle when praducing Persian.
On the other hand, these exercises also help students to incernalize the vocabulary and
structures introduced in the dialogue by requiring them to substitute che information
presented in the dialogue with their own information.

As far as possible, we have endeavoured ro explain the grammatical peints in plain
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English. These brief grammar explanations are followed immediately by relevant
examples so as to build the grammatical competence of the students as well as their
communicative competence. In other words, there is as smooth a transition as possible
from the explicit explanation of grammatical points 1o their implicit presentation in
context. In addition, from the first lessons, students learn not only to form simple
sentences and to analvse their constituent parts, but also to construct and analyse
compound and complex sentences. The verb is said to be the head of the sentence. This is
why in this coursebook, simple verbs have been introduced prior to other parts of speech
(such as nouns and adjectives) in each grammar section. Moreover, since the first few
iessons contain simple vocabulary, the main focus for the learners at the beginning will
be the acquisition of verbs, which contain the core meaning of the sentence. it should
be noted that not all the example Persian sentences given in the gragimar sections are
accompanied by English translations. This requires learners to enga% directly with
the Persian constructions and to focus on grammarical patterns, rathc®than being dis-
tracted by decoding the semantic meaning. Students shoulc s& be encouraged ro
look up any new vocabulary they encounter in the exerci ossary at the back of
the book, or else in a dictionary.

The short texts introduce learners to larger bloc tagliage, and show them how
phrases and sentences are connected in a par . Whe texts contain information
about modern and pre-modern Iranian goci ecgrure, history and ary; we firmly
rom its cultural context in second-
language instruction. The audio recordy ch short text should be used as a pre-
reading exercise for listening com
while students keep their books
prehension questions delivere

first rime followed by several general com-
nd the second rime followed by more detailed

and absolute beginners c? aired or etse divided into mixed groups to work together
to berter understand an marize the text.

The colloquial dialogues are situational, in Tehrani dialect, and are aimed at familiar-
izing students with conversation in everyday situations. The formal/literary versus
colloquial tables after each dialogue highlight the difference berween the two registers of
the language, and can be used on the one hand to help ab initio learners to convert their
formal Persian into colloquial, and, conversely, help heritage learners to familiarize
themselves with the relationship berween the spoken form of Persian — which they are
more comfortable with — and the formal, literary register. By including this colloquial
section in cach lesson, we hope to encourage instruction in colloguial Persian in the
classroom, which should enable those students without Persian-speaking heritage, and
those who do not have the opportunity to visit Iran, to learn to converse in a natural
spoken register. We have chosen to draw a clear separation between the formal/literary
and colloquial in our coursebook since we feel that by doing so a more level playing field
is created for both heritage learners and ab initio students. Heritage learners commonly
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have limired knowledge of formal, written Persian, and so by focusing on this register of
Persian, the learning environmenr becomes more homogenous.

[1 Tentative syllabus
A renrtartive syllabus is suggested below, although it should be stressed thar each class will
have irs own natural pace:

it introductory Persian is taught as a vear-long course, with two semesters cach of
approximately 13 weeks, wich around 40 hours of Persian insgrucrion per semester,
cach lesson can be covered in two weceks (or six sessions) imth ollowing manner:

Class 1: Pre-lesson discussion of the title, phorograph and caion and first half of
vocabulary ¢

Class 2: Second half of vocabulary

Class 3: Formal dialogue and first half of the g

Class 4: Reading and second half of the gr:

Class 3: Colloquial dialogue

Class 6: Chapter quiz

Depending on the size of the\glMsgand the students™ individual learning strategics, the
instrucror can adope difter ching techniques which sthe feels will besr facilitare the
acquisition of the matd e more the students are involved in the class, the greater

dents” existing kn ge
the students” autonemy can be built up by assigning different target-language-related
tasks ro them, such as gencraring sample sentences with the newly introduced vocabulary
or writing dialogues and rexts similar to those presented in the book or giving short
presentations on the topics covered in cach lesson. Language proficiency follows when
the four key language skills ~ listening, reading, writing and speaking - are enhanced
side-by-side in this kind of integrated approach.

and the new informarion also facilitates learning. In addition,

We hope that you will enjoy using rhis coursebook, and look forward to recciving vour
teedback via email or the websirte.

Pouneh Shabani Jadidi and Dominic Parviz Brookshaw
Montreal and Manchester, Julv 2009
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B Parts of speech in Persian '

noun {e.g. love, flower, kindness) |
verb {e.g. goes, has arrived, will ear) Jaa
adjective (e.g. good, eager, faithful) b
adverb (e.g. well, carefully, enthusiastically) a8

preposition (e.g. on, without, by)

pronoun (e.g. it, her, themselves)

conjunction {e.g. and, otherwise, however)

compound noun (e.g. icc cream, blackboard)

phrase (e.g. in the park, standing there, by means of) ¢ 2be

sentence {e.g. | study Persian.) qlas




