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PTE PEARSON TEST OF ENGLISH P E A R S O N

Academic

Test preparation that develops real English skills

A:s educators we spend a lot of time and energy preparing students for the rigors of study or work in an English-
speaking setting. We design our courses and choase our materials carefully in ord-er to teach the strategies that
students will need to communicate effectively in English. However, when it comees to assessing their English skills, we
rezalize that many high-stakes tests are simply a means to an end in which studentis dedicate valuable time to passing
thae test without developing real English skills.

There is a new academic test of English that matches our efforts in the classroom,, Pearson Test of English Academic
(P TE Academic), already recognized by institutions around the world and the UK Border Agency, it is endorsed by, and
is the preferred English language test of GMAC®.

Wiy are educators so excited about the new test? This state-of-the-art test breakcs many of the barriers in testing, but
the= key concern to teachers is that it truly helps students to become effective cormmunicators in English.

“PTTE Academic score data on the enabling language skills such as fluency, gramamar ®voca ry and pronunciation,
gives us a great tool to assess the language abilities of incoming MBA applicants to enfge t can interact at the
levels expected in a small, experienced group of professionals on the Ashridge MB.A programy

Aamy Armstroiy, Director of Marketing
¢ Ashridge Business School

Rel evant tasks

Cormprising 20 different and often innavative items types, PTE Academic as municative skills of Listening,

Reaading, Speaking and Writing in a great number of ways. It assesses a ranf chabling skills; grammar, oral fluency,
promunciation, spelling, vocabulary and written discourse to create aile file of test takers’ strengths and
weaknesses,

Man y of the 20 item types integrate these communicative and enfiblip? skit®to prowide a real-life measure of a test

takear’s ability to deal with academic English language in commu

Inte rnational English
PTE Academic reflects the international warld in which w
test is representative of international academic English. No
regions, including the United Kingdom, Australia, a
vatidlated to ensure that there is no regional bi

sures are taken to ensure that the material in the
ly are test development professionals based in several
the U‘nit d States, but test iteams are internationally cross-

Targreted preparation for test takers

A variety of dedicated test preparation m available for test takers. These include:

= Two fully-scored online practi
official PTE Academic test

= An unscored online pract ith sample answers

= afree PTE Academic | providing an overview of the test, instruction on each item type that the test

ith same-day score reporting, providing an authentic predictor of

Acudemic providing detailed information on administration, descriptions of all item
types, analysis of sam nswers, test-taking strategies and a wealth of practtice items on the accompanying

CD-ROM

The sksills that students acquire in preparing for PTE Academic will serve them greatly once they arrive at their higher
educattion institutions, or professional and government organizations.

“As w-e evaluate candidates, PTE Academic will give us an important tool for measuri'ng their ability to study in an
acadernic environment where English is the primory language of instruction.”
Randa:lt Sawyer, Director of Admissions
Cornel.l University, The Johnson School

For fre-e PTE Academic teaching resources visit Www.pearsonpte.com/success
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Instructional levels
Top Notch (together with Summit) is & six-level communicative English course for adults and young adults.

What Is Top Notch?

* Top Notch Fundamentals: for trume beginners or very weak false beginners
e Top Notch 1: for false beginners cor for students who have completed Top Notch Fundamentals
* Top Notch 2: for pre-intermediate students
e Top Notch 3: for intermediate stusdents

« Summit1: for high-intermediate students
e Sumumit2: for advanced students

The following chart shows the correlation of Top Notch and Summit to International Standards and Tests.
For detailed correlations to the “Can de” staterments of the Common European Framework (CEFR) and to
U.S. federal and state standards, please consult the Top Notch website at: pearsonlongman.com/topnotch.

- !
Correlations to International Standards an ests
! Course Level TOEFL (Paper) TOEFL (iBT} TOEIC
Top Notch Fundamentals 1‘ 110 - 250
(true beginner)
Top Notch 1 380 - 425 250 - 380
{false beginner)
| | TopNotch2 425 - 475 38 - 52 380 - 520
] (pre-intermediate)
|
| | TopNotch3 47552 5270 520 - 700
| (intermediate}
J Summit 1
i | (high-intermediate) 525 -3 70-90 700-800
|
i . ¢
|| Summit2 - 600 90 - 100 800+
i (advanced)
|
Common European Cambridge Exams
; Course Level ewvork (CEF) Course Level IELFS  Exam Level
Top Notch Fundam Top Notch Fundamentals
| {true beginner) Al/Breakthrough (true beginner)
‘ Top Notch 1 Top Notch 1
{false beginner) {false beginner) 3.0 KET
Top Notch 2 A2/Level' Top Notch 2
{pre-intermediate) (pre-intermediate)
4.0 PET
Top Notch 3 B1/Level 2 Top Notch 3
{intermediate) {intermediate)
Summit 1 Summit 1 5.0 FCE
(high-intermediate) B2/level 3 {high-intermediate)
Summit 2 Summit 2
{advanced) Ci/Level 4 (advanced) 6.0 CAE

)

i




Scope

Each level of the Top Notch course contains enough
material for 60 to 90 hours of classroom instruction.
Split editions are also available. A wide choice

of supplementary components makes it easy to
tailor Top Notch to the needs of diverse classes and
programs or to expand the total number of hours.

Goal

The goal of the course is to make English
unforgettable, enabling learners to understand,
speak, read, and write English accurately,
confidently, and fluently. Three key features are
emblematic of the Top Notch course:

* Multiple exposures to new language
+ Numerous opportunities to practice it
* Deliberate and intensive recycling

Content

Top Notch has a classic sequential grammatical
syllabus. Grammar, vocabulary, and social language
are integrated within topical, communicative unirs.
Offering a balance of practical and informational
topics, the content is designed to be consciously
appealing to the student learning English.

Language and culture

Since English is the primary language of international
communication, the Top Notch course goes beyond the
traditional cultural and linguistic features of English.
Tt prepares students to communicate with the diverse
array of English language speakers around the wo
more than two-thirds of whom are not native spea
of English.

Although the spellings, pronunciatio
in Top Notch lJanguage models for stude
standard American English, Top Ngtcm
variety of regional, national, a
throughout the listening texts
program, Top Notch TV, be
level. The first language of spea with non-native
accents is identified for you and your students. In
addition, the Teacher’s Edition contains a wealth of
information, clarifying relevant differences between
American and British usage.

In contrast to a focus on native language culture,
Top Notch emphasizes “cultural fluency.” This
emphasis helps students build the communication
skills and self-confidence needed to navigate
social, travel, and business situations in unfamiliar
cultural settings.

All spoken language models in Top Notch are

rates a
accents

informed by and confirmed with the Longman

Corpus Network, which collects both spoken and
written samples of authentic language. Top Notch
students cam be assured that the language they are
learning is authentic and appropriate.

Instructional design

The followi ng is a synopsis of the Top Netch
instructiorsal design.

A communiication goal for each class session. Each
of the four numbered two-page lessons in a Top Notch
unit is desi.gned for one class session of 45-60 minutes,
and has a clearly stated communication goal.

Three reasons for having a communication goal
are to ma ke each class purposeful, to demonstrate l
progress in each class session, and to enable a more

focused evaluation. When teachers gpnd students
are unaware of the purpose afeacifesson, they
often just “go through the motiqas.” versely,

when teachers and students kno
the lesson, they see valuginitand a
achieve asuccessf

e purpose of
motivated 1o

integration of skillis
confitmed that

language o e, they find it difficult

10 maskter o nr ber. For that reason, new
vocabim mar are embedded in exercises,
conve

odels, pair work activities, listening
sighn texts, readings, and other activities
kce them unforgettable. In each lesson, new
is examined, explained, integrated,
expafpded on, and applied so that students receive
m@ltiple exposures to the language as well as
numerous opportunities to practice it in ali skill areas,

-

Confirmation of progress. The culmination of

each. of the four lessons is a carefully constructed,
guidied communication activity called Now You

Can . Each of these activities is a semi-controlled or
free conversation, discussion, or role play in which
stuclents demonstrate their achievement of the

goal of the lesson. Students are motivated by their
success, and in keeping with the aims of the “Can dow”
statements of the Common European Framework,
comtinually see the practical value of their instruction.

Explicit presentations of vocabulary, grammar, an.d
social language. In order to allow the Top Notch
St:udent’s Books to double as both a teaching and

a reviewing tool, language is presented explicitly..
E-xplicit presentations take the guesswork out

of understanding meaning, form, and use and
provide a concrete reference for students to review.
Eor those who prefer an inductive presentation of
grammar, there are printable “Inductive Grammnar

MYOOgAaNVH SAQOHLIN

«Charts” on the ActiveTeach multimedia disc at

_/
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th-e back of this Teacher’s Edition. These charts
preovide an alternative (inductive} approach to each
grammar presentation in the Student’s Book. In
adctition, Vocabulary Flash Cards on the ActiveTeach
mumltimedia disc can also be used for an alternativee
apporoach to presenting vocabulary.

A maodel-based social language syllabus. Each unit
in thhe Top Notch course contains at least two models
of esssential social language in short conversations.
EacF of these Conversation Models serves a clear
com_municative purpose by embedding key
conwersation strategies. A full list of conversation
strat egies can be found in the Learning Objectives
charsts on pages iv~vii of the Student’s Book. The
Convrersation Models in Top Notch are designed to
be ch:anged and personalized by pairs or groups of
studesnts, using the target grammar and vocabulary.
This practice activates and engraves the language in
studemts’ memories, providing them with “language
in thedr pockets;” in other words, language that is
accessible and ready to use in real life.

A systeematic approach to developing free expression.
Top Nosich features a four-pronged approach to
discussion: idea framing, notepadding, text-mining,
and woerdposting (described in Methodology for a
Communicative Classroom, pages Tx-Txi). These four
techniquues enable students to actively access, use,
remember, and recycle previously learned language

The goal of any communicative lan
be to enabie students to express
accurately, and fluently in speaki

the world t*oday; and to
variety of ssettings, both

Because the typical sttdent has limited
opportunisties to observe and practice English
outside of class, the goal of the classroom must be
to provide mich sources of input for observation as
well as inte_nsive opportunities for controlled and
free practic e. In other words, the classroom must
become both a microcosm of, as well as a rehearsal
for the “real waorld.” It is the goal of this section
and the goall of the Top Notch course to suggest a
methodology which makes that possible.

confident and highly productive free expression and
rehearses students for the real world.

A strategy-based focus on reading and listening
comprehension. In addition to the rigorous practice
of reading and listening, there is an emphasis

on learning strategies. The strategies include

such things as understanding meaning from
context, distinguishing main ideas from details,
comparing and contrasting, determining points

of view, drawing conclusions, paraphrasing, and
summarizing—all of which enrich students as
learners and as communicators.

A systematic writing syllabus. The Top Notch course
also contains guided writing practice. Beginning
with Top Notch 1, writing activities guide students
in the conventions of writtga English. The activities
evolve with each levgl, ta student writings

from mere written pro@uctic@of what students can
say to carefully constru and correctly written
sentences, paragraphs, ana‘essays.

rial presentation of all components of
e Jop Notch course, please see Student’s Book
s ix=xi.

Permitting active observation
of language

_Although the world is saturated with English

(through the Internet, films, music, and television),
mmuch of it is incomprehensible to beginning and
intermediate students and difficult and frustrating
tolearn from. Nevertheless, students should be
eencouraged to seek out and observe English outside
of class whenever possible.

On the other hand, students benefit greatly and
lesarn easily from exposure to models of spoken and
w-ritten English at their own productive level or
language just above that level. The level of challenge
th at benefits students most is often called “i+1”

{K rashen and Terrell, 1983°) or “comprehensible
input.” Comprehensible input is language that

-

Krashen, Stephen and Terrell, Tracy D. 1983. The Natural
A pproach: Language Acquisition in the Classroom. Oxford:
P-ergamon Press.




contains some unknown words or structures, but
is still at a level that siudents can understand.
Such language, especially when it is authentic,

is extremely valuable for student progress and is
abundant in the Top Notch course.

Although current methodologies often expect
immediate production of target language, we believe
that each class session should provide students with
an opportunity to observe language by reading it
and hearing it as well.

In order to benefit from the observation process,
students should be encouraged to look atand/or
listen to reading and listening imaterial for several
minutes in order for them to process it and to
make connections between what they know
and what is new. Only after students have had
ample opportunity to immerse themselves in the
observation process should they begin discussing
the text or answering questions abour it. And to
maximize the value of observation, we strongly
suggest that students support their opinions or
answers by indicating where it an ohserved text
or listening they got the information they needed
to answer or to form an opinion. In this way,
observation becomes an active process rather than
simply a receptive activity.

Encouraging repetition of
new language

Some people believe that repetition of language is

indicative of an outdated behaviorist audio-lingual
approach. Consequently, recent irends in language
teaching tend to de-emphasize or discourage repetition
oflanguage heing learned. However, we have obser
that repeating new language is valuable aslo

language being learned for prod
For this reason, when st rning new
vocabulary or new social langu hey should be
encouraged to listen, or to read and listen, and then to
listen again and repeat. When using audio materials
as models, students appreciate the opportunity to
compare their pronunciation, stress, and intonation

with those of the speakers on the audio. We
recommend that repetition be a regular feature of the
presentation of vocabulary and model conversatians.
For activities requiring students to listen and
repeat, we suggest having students listen the first
time while looking at the written form in their
textbooks. This allows students to link the written
form in the textbook to the sounds they hear. Next,

as students are asked to listen and repeat, have

them do it with their textbooks closed. Thi s serves \
to reducce distractions and allows studentss to focus
exclusiwely on listening and repeating, rat’her

than rerading. 1t also reduces the confusin_g effect

of Engliish spelling on pronunciation. Howvever, if
studemts find this difficult, allow them 10 keep their
books open for visual support.

It is always beneficial to vary the methwod and
seque nce of repetition. Using alternatives approaches
does mot diminish the value of repetition; the
approaches add variety and help maintain interest.
For example, it is not necessary to limit wepetition
to sirmply mimicking the words in the textbook.
Occasionally, and within reason, studerts can
prac tice by making small changes in conversation
models as they are repeated. For instamce, if the
Con:versation Model is “How have g1 ®heen?”

“Wesll, actually, [ have a head&: e, «dents can
be encouraged to change the m stituting
another ailment such as “backache@y!m this way, the
original model is heard sedgyet mot parroted
me=chanically, and stigh [gyces cormect rthythm,
Lntonation, and prgau % .

ltisbesttok ace of repericion and
perrsonalizgtipn 1i that the greamtest number of
students h ch to participate, maximizing
thneir e € wlanguage.
eficial to vary the number of people

l, s

ents repeat individually; at othew times the whole
the class, all the males, all_ the females, etc.
asked to repeat as a group. Thie goal is always
séved, no matter how the repetition is structured.
Itis important, however, not to eexaggerate
the amount of ciass time devoted 1w repetition. A
lively pace and a short time period_ will achieve the
desired results; then it is time to maove on to more
substantive activities.

Ensuring that students use
learning strategies

It is important to provide opporticnities for students
to work toward goals, to access pr-ior knowledge, and
to practice strategies such as plaraning, self-assessing,
predicting, etc. These strategies have been proven to
have positive results on students™ learning. Knowing
learning strategies is not enough., however. Research
has shown that unless students @re aware of the value
of strategies, they are unlikely to incorporate them
into their own learning initiativees.*

*

The foundational learning strategles that folllow are an intrinsic

part of the Top Notch Student’s Boolik. For teachers who would
like to teach additional readling, listeniing, and vocabulary-building
strategies, there are numercus prinialle extension activities on the

repeat. Sometimes itiss helpful to have y

ActiveTeach multtimedia disc in the ba&ack of this Teachar's Ediﬁon/

Tvii
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iz ke A APRE e

Working toward goals. Atthe beginning of each
term, before beginming instruction, probe students’
individual personal goalsinlearning English. This
discussion can be conducted in English or in the
students’ native language, depending on their level.
Common goals coulsd be for their profession, travel,
academic study, etc. Help students become aware
of how their course and/or their textbook will help
them reach those goals; for example, by helping
them learn to unders tand and communicate in
spoken and written English. It is also worthwhile

to encourage studentss to brainstorm a specific list
of what they want to bbe able to do in English in
practical or specific teerms. For example:

Twant to learn. English. because I want to:

order meals in a restaurant.

get directions whe.n I travel.

give directions to feoreign visitors to my city.
check in and out off hotels.

read academic jou.rnals or articles.

write e-mails or letters.

discuss news and cmirrent events.

have social converssitions.

use the Internet.

O ¢ 0 0 0 0 0O 0 0©

Lo G W

Have students look through their textbook to see if it will
fulfill any of their goals. A=k them to point out lessons or
units that they look forwawd to learning from.

" Make goal-setting or g-oal awareness an importa
part of each unit and lessson. Before beginning
or lesson, have students look it over and brainsto
what they will be able to dlo at the end of it. Such

P WAy

students’ attention on the purpose ofi
results in greater satisfactiion with
techniques for using the goals in ¢ vered in
i Applied methods: How to teeach
pages Txviii and Txx.

Observing progress and se ng. Whena
brief discussion of goal
of a class session, it es easy for students

1 toobserveand confirm progress that day. One
simple way to ensure this is to ask “Did you learn

{ how to give someone directions?” “What did you

i learn today?” and so on. Whe=n students confirm that
the lesson's goal has been aclmieved, they value their
instruction. Similarly, regularly review progress at the
end of each full unit. In general, cumulative positive
reinforcement of their study motivates learners to
persevere. See a detailed explanation in Applied
methods: How to teach a Top Notch unit on page Txxiii,

Being aware of the instructiomal process. Make
students aware that presentatrions and activities in
class, as well as those assigneal for work outside of

class (homework, projects, laboratory activities),
have a definite purpose and are not random or
accidental.

Effective lessons offer students presentations and
activities that integrate target content. However,
merely offering students such lessons is often not
enough. The lesson will be more effective if students
are cognitively aware of the value of each section of
the lesson in achieving the lesson goals.

When finishing tasks, projects, and homework,
take a moment to review the language students used
in the task; for example, ask “Where did youuse the
present perfect today?” When students become aware
that they actually used the present perfect in their
conversations, practicing it becomes valuable to them.
It is surprising how often students are not aware of
tthe way in which activities ifelp reinforce what they
are learning. They oflen s conversation practice
session as isolated fro a r or vocabulary
content, viewing it as jus fun or something to do to
fill time.

Reeflecting ¢ arning. A number of hurdles
must beg learning a foreign or second

langu hurdte is confusing the
dijtfereng ween understanding a word and being
a o tra.Wiate it into one’s own (native) language.

e rs instinctively attempt to translate
wprthing they read or hear, word for word. This
ile for two reasons. First, no one can possibly

tra nslate word-for-word quickly enough to follow a
speaker speaking at a natural pace. Second, word-
for—word transiations are impossible for idioms,
experessions, metaphors, or other figurative language.

I'n order to build students’ awareness of this
fact, we must help them reflect on the meaning of
“unsderstanding.” Help them to see that they can in
fact derive both general and specific meaning from
spoken and written texts that contain words they
have: not heard or seen before. If students say they
do not understand the meaning of a new word being
learmed, help them to describe its meaning, rather
than to try to translate it. For example: assume you
have presented the word right (for clothing size)
throwgh an illustration depicting a person in a shirt
that is too small. The caption states, “The shirt is
tight.”” Because students already know the word
small, they may be puzzled at seeing tight used here,
instea«d of small. The natural impulse of learners
is to sezarch for a word in their own language that
means tight. They will probably ask “What’s tight?”
To help students grasp the difference between
understanding and translating, ask them to explain
the meaning of “The shirt is tight.” They will say
“The sh.irt is too small.” Point out to students that

Tviii



they in fact do understand the meaning of tight and
that not being able to translate a word is different
from not understanding it.

This is a profound awareness on which every
lezarner of a new language needs to reflect. This
awareness creates the desire and need to depend
on context to infer meaning, promoting the
development of one of the most important strategies

for language learners—understanding meaning
from context.

Managing pair, group, and

collaborative activities

Collaborative activities, as well as pair and group
work, tacilitate interaction in English and are a
hallmark of communicative language teaching.
These activities encourage students to use their own
language resources, which in turn makes the lesson
more personal and meaningful. They also ensure
that students initiate as well as respond in English.
Also. by working together, students get to know each
other faster and become more independent: thev
rely on the teacher less for guidance and ultimarely
take more responsibility for their own learning. We
recommend the following approaches for activities
featuring pair and group work.

Creating a student-centered environment. Some
students, particularly those accustomed to teacher-
centered lessons in which teachers spend a lot

of time explaining, may not immediately see the
benefits of working in pairs or groups. Remind
students that working together allows them more
time to practice their English and allows you t
listen to more students individually. Reassu,
students that you will circulate to give the
individual attention and that this will gaakelou

Encouraging cooperative learning aration.
Encourage students to help an
other; in other words, to cr

elicit answers from other students before answering
a question yourself. If a student asks a question that
was previously asked by another student, direct him
or her to the person who first asked that question.
Also, before asking students to speak in front of the
class, build their confidence by having them rehearse
language in pairs, small groups, or chorally as a class.
Students can also collaborate on written exercises
with a partner or group, either by completing the
activity together or by comparing their answers.

Facilitating a flexible seating arrangement. To ensure
that students interact with a variety of partners, have

them sit in a different location for each. class. When \

dividing the class into pairs or groups, try to match
students of different abilities. One met-hod of forming
groups is to have students count off ac:cording to the
number of groups needed. The “1”s work together, the
“2"s work together, and so on.

Monitoring activities. During pair an«d group work
activities, monitor students by movirag around the
room to keep them on task and to provide help as
needed. When possible, avoid barticipating in pair
wark yourself, as this will limit your ability to monitor
and offer assistance to the rest of the class. 1f you are
faced with an odd number of studerts, create a group
of three students. The third student can work as a
helper to encourage eye contact ancl other socially
appropriate behavior and to correc istakes,

Managing time. To keep studeflts o sk, it is best to
set time limits for each activity. Blpd ac®vities when
most of the class has finished to a “dead time”
during which students iti ng for others to finish.
For students who fin rsation activity early,
have them write nugth grsarion they created. If
you use supplemnt ities,, itis a good idea to

have somegfghas copied &nd on hand.
Correchi rprs purposefully
In gen agguage learners—particularly aduls—

nd expect to be =orrected when
make a mistake. However, recent research
»2007%) suggests that coerrecting errors
dents’ speech and writingg may not be as
efective in promoting correct language use as is
commonly believed. In fact, re search indicates that
excessive correction in a comrmunicative course can
embarrass or dishearten students and discou rage
them from attempting the experimentation and
practice that is essential for l&nguage acquisition.
In view of these findings, we recommend striking
a balance between the need for correction and
maintaining feelings of success. The following are
approaches to provide effectiwe and positive feedback.

Promoting accuracy. For actiivities where accuracy
is the focus, such as controlled conversation pair
work, address mistakes shorttly after they occur.
Students need guidance as they attempt to use new
words, phrases, and gramm:ar; immediate correction
is important. Ask students t© incorporate the
corrections as they continuee their pair work.

* Brown, H. Douglas. 2007. Teaching By Principles:
An Interactive Approach o  araguage Pedagogy (39 ed.).
White Plains: Pearson Education.

nr

_/
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Promoting fluency. For E£reer and more challenging
activities where fluency and free expression are

the focus (discussions and role plays), refrain

from stopping the flow off student discussion with
corrections. In these activities, accuracy is less
important than communrvicating ideas, improvising,
and remembering and using the full range of
language students have lesarned. Developing the
ability to retrieve and use previously learned
language is critical if studsents are to convert the
English they have learned in the classroom into the
English they need in their own lives. Interrupting
students with corrections «liscourages this
experimentation. Instead, take notes on commeon
student mistakes and then review those errors with
the entire class at the end f the activity.

Encouraging self-correctior. 1f allowed, students
are often able to correct thesir own mistakes. First
let the student finish the thought, then indicate
by sound or gesture that theere has been a mistake.
Try to point out where the mistake was to give the
student an opportunity to self-correct.

Some techniques for eliciging self-correction
include counting each word «of the phrase on your
fingers and pausing at the miistake, or repeating the
student’s sentence and pausing at the mistake; for
examnple, 5: “He has two child.” T: “He has two 22
S: “He has two children.”

Aless intrusive method is to correct the st
mistake by reformulating what the student sai
without stopping the flow of ¢ onversation; for
example, $: “He have a car.” T: “Oh, he ha car?”

Doing so could discourage or
Instead, focus corrections
being taught in that parti

that interfere with co eliznsdibility.

Providing emotion Mbove all, be
careful not to embarraf®ptuderats. Be aware that
students may be sensitive to cri ticism in front of
their peers and may prefer more private feedback.
Give students enough time to think before they

answer to avoid making them fe-el pressured. There

is nothing more effective in prornoting student
participation than reinforcing their belief that you

are “on their side.” To that end, we suggest that you

show approval for student experCmentation, even
when language is inaccurate. Correction can come
later. Experimentation is an esseratial step on the
road to mastery.

Checking and managing homework. Maximizing
the amount of time students have to interact

and practice English is essential in a classroom
environment. It is best to limit the amount of class
time devoted to checking answers and correcting
homework. For exercises done in class, have
students check their answers with a partner. This
increases interaction time, ensures that errors

get corrected, and encourages students to correct
their own mistakes. It also helps students avoid the
possible embarrassment of giving incorrect answers
in front of the entire class.

When the class has finished comparing answers,
review the correct answers as a class, either by
eliciting the answers from individual students or by
having volunteers write their answers on the board.
In classes with time const ts, we recommend
that you write the arf@wers the board, as this
method is faster.

We suggest that you fo a similar approach
with homeworkdar quickly reviewing correct

; es, you may prefer to
hich papers to review out

everal times per term.

ctively developing free expression

ne of the greatest challenges in the English
anguage classroom is successfully engaging learners
in free discussions and role plays. Teachers often
find that students sit silently, produce single short
“fossilized” utterances, or resort to using their first
language. Some impediments to students’ success are
lack of vocabulary, grammar, subject knowledge, or
interest—or forgetting previously learned language.
There are psychological and psychosocial hurdles
as well. Aduit and young-adult students have many
ideas to express but worry that they will be judged by
both their teachers as well as their peers.

The following four techniques form partofa
process approach to discussion and are recommended
to mitigate the challenge of free discussions and role
plays. They support learner confidence and increase
quantity, quality, and complexity of expression.

Idea framing. When students are presented—
unprepared-—with a discussion topic, they typically
approach it narrowly; for example, if you propose

a discussion of vacation preferences, students may
only think about one particular aspect of vacations.
Worse, students often worry about what you
consider appropriate to include in the discussion.




Providing students with a stimulus such as an
online or magazine survey or questionnaire can help
them frame their ideas by indirectly suggesting topics
to be included in the discussion to follow. Surveys
and questionnaires you provide also reduce student
anxiety by clarifying your expectations of what is
appropriate to include in the discussion.

Natepadding. Giving students an opportunity to write
notes helps them consider how they will express their
ideas. Here again, students may start with a narrow
view of what to include in the discussion, but when
they are given preparation time beforehand, they will
broaden their ideas and plan how they want to express
thern. Notepadding builds confidence and vields

more complex statements than discussion without
preparation does.

Text-mining. Although language textbooks usually
contain readings that provide students with an
opportunity to confront “i+1" comprehensible
language, using these readings solely for reading
comprehension can be a missed npportunity. One
way 1o make the most of a texthook reading is 1o
ask students to notice and select language from it
(“mining its text”) that they can use in a discussion
or role play. Permit students to circle, underline,

or copy "mined” language prior to classroom
discussions. Text-mining greatly enhances students’
ability to acquire and use language slightly above
the level they have learned.

Wordposting. Another huge challenge to students
is remembering known language—even recently
learned language—and using it in discussions
role plays. But when students do not use and re(ge
learned language, they inevitably forget i

themselves) make and keep “wor
relevant recyclable language *

during

the discussion, you or your stu scanwritea
checkmark, cross out, or circle each word or phrase
as it is used. Wordposting is one effective recycling
technique that makes English unforgettable.

Teaching the receptive skills: reading
and listening

Reading and listening are sometimes thought of as
receptive skills. In a communicative classroom,
however, reading and listening activities can greatly

" In Top Notch units, wordposts are listed within a box called
Be sure to recycle this language.

enhance speaking and writing, provide growth

of comprehension, and help students cope with
authentic language containing unknown words and
complex ideas. The following are suggestions for
approaching reading and listening in order to gain
maximum benefit.

Authentic reading and listening passages will always
contain a quantity of unknown language. We know
that students can understand more language than they
can produce, but they are often frightened to tackle
readings or listening activities that inctude unknown
language. (See the earlier discussion of the value of “j+1”
comprehensible input on pages Tvi-Tvii.)

Readings and listening activities should
represent real language. However, it is important
to avoid language that falls significantly above
the comprehensible level. Identifyilig a zone
of comprehensibhility enable@read:
listening activities to maximiz
comprehension skills and vocabu

As stated earlier,it isg orta@ to recognize that
most language learnigs tactively try to translate
every word as they ea e frustrated bv their
inability to crea e-Tone correspondence of
the Engli rnative language. Adopting
ects the amount of challenge a
g activity presents, discouraging
1d teaching reading and listening
tegies can help students read and

and
e biding of

ing strategies and applied comprehension
s‘il - Reading skills and strategies that help
students cope with the challenge of foreign- or
second-language reading help prepare them to
confront such readings with confidence. Some are
practiced before, others during, and still others,
after the actual reading.

Before a reading activity, encourage students to
explore their ideas about the topic of the reading.

To pique their interest in the reading, get them to
access any knowledge they already have about the
topic. Another sirategy that helps students cope with
areading is identifying its source; for example, is it

a magazine article, a website, a series of letters, an
advertisement, etc.? These pre-reading strategies will
help students approach a reading with the confidence
that they know what is coming and will discourage
them from focusing on every unknown word.

Some strategies and skills that help students
while they read are skimming, scanning, and focusing
on the context in which unknown words occur,
to help students understand meaning (instead of
trying to translate those words). Encourage students

\

to quickly read the passage from beginning to end j
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without stopping for details. One way to teach
skimming is to have students read the first sentence
of each paragraph and the first few sentences at the
beginning and the end of the passage.

Scanning for specific information is another
helpful skill. Before students read line for line,
they can be asked to find information about dates,
names, ages, times, etc. Such information usually
identifies itself by format—numbers, isolated words,
charts, and the like. Keep in mind, though, that not
all readings lend themselves naturally to skimming
or scanning. Only choose skimming or scanning
with readings that naturally lend themselves to that
sort of examination.

As students read and encounter unknown words,
help them to find the context clues that “explain” the
meaning of those words. In the following sentence,
the general meaning of the word dousing can be
understood from the context: “Songkran is a wild
and wonderful festival in which people of all ages
have fun dousing each other with water for three solid
days.” Many students would instinctively reach for
the bilingual dictionary to look up dousing or simply
decide the reading was too hard. But asking them
to look for the meaning in the surrounding text (the
“context,” where they will find “with water”) helps
build the habit of searching for context clues and
taking educated guesses.

A good way to help students see the value of
searching for context clues is to ask them to exp
their reasons for guessing the meaning of a word.
them to go into the text to provide support for their

water” to support their opinions. Notet
definition or translation is not necessqgi

“sense” of a word; for example,
megative, male or female, so
etc. If this is done regularl
habit of looking for meg@gi

After reading, s a textis a valuable
a_pplied reading co nsion skill. When
saudents are able to suminarize a reading, it
indicates that they have identified the main idea and
can distinguish it from random facts or details that
are included in the article.

One way to provide practice in distinguishing
msain ideas from details is to ask students to take notes
as theyread and to organize or separate their notes
into categories; for example, in a reading about the
expoeriences of a woman with physical challenges,
stu_dents can be asked to take notes about her habitual
activities in the morning, in the afternoon, and in
the evening, Inareading about healthy eating habits,

it is positive or
eat or wear,

the context.

i!_ stuclents can be asked to jot down information about

VPSP PV F AP

foods that are good for you and those that are not good
for you. Putting notes into categories helps students
perceive the details that support the main ideas of a
reading and can provide a framework for alogical and
articulately expressed summary. A further way to help
students understand the main idea of or the point of
view expressed ina reading is to ask them to try to
paraphrase what the author’s idea is. As they read, ask
students to put the author's words into their own words.

The input/task ratio. When asking comprehension
questions about a reading {or a listening activity;

see betow) it is helpful to keep in mind the relative
difficulty of the text. If a text is very challenging

and has a lot of difficult or unfamiliar language and
complex ideas, questions and tasks should be relatively
easy and receptive, such as determining general or
main ideas. If a text is relatigsly easy, the tasks and

questions should be comgme ately more difficult,
productive, and inferenti n ould require more
critical thinking. In other wolls, the difficulty of the

task shouldés

veljely p@portional to the difficuity
of the text. i % s respected, even very difficult
texts can Qawsfadents at lower levels.
Listeni d strategies. Listening is often

tudents because of factors such as
ccent, background interference, and the fact
real world, a listener usually has only one
potunity to understand. In contrast, a reading
—even if difficult—can be explored, studied,
nd re-read at the learner’s pace.

For most learners, understanding spoken
language can be very difficult, especially when the
speaker is not seen, as during a phone conversation
or when listening to the radio, a podcast, ora
classroom audio program. Listening skills and
strategies can help reduce the natural panic that
occurs when students listen to challenging speech.

If we want students to be able to cope with real
spoken language, it is crucial to expose them to
listening passages recorded at a normal rate of
speed and in a variety of accents. When students are
presented with unnaturally slow and over-enunciated
listening passages, they may understand them easily
and perform well on comprehension exercises.
Unfortunately, however, this apparent success is
misleading because it does not indicate that students
will be able to understand authentic speech, which
is inevitably faster and less enunciated. As language
educators, it is important for us to ask ourselves what
the purpose of listening comprehension exercises is
in a communicative classroom. Is it to get students to
understand every word they hear in a comprehension
exercise or is it to help them learn how to successfully
understand real spoken English in the world outside

T T Ty T b
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theclassroom? Although we know the answer is the
tatier, we struggle with our own feelings of “failure”
when students are unable to easily understand the
listening texts we bring to class,

To offset our own fears as educators, it is important
toexplain to students the value of challenging
listening experiences and to reassure them that the
gxercise is not a test of whether or not they understood
everything the first time. Be sure students understand
that the purpose of this practice is to help them obtain
meaning, even from something that is not completely
understood, and not simply to answer questions.

In presenting listening comprehension practice
in class, be sure students have several opportunities
to listen to each passage. Focus students' attention
by having them listen for a different purpose each
time they listen, Build up the progression of tasks
from easier to more challenging ones. Add an extra
listening opportunity again after other tasks in
order to let students check their work.

The input/task ratio especially applies to
constructing listening activities in the classroom. {See
page Txii.) If the listening passage is fast, accented,
or otherwise difficult, present a less challenging or
receptive task, such as understanding main ideas
or identifying the global purpose. On the other
hand, if the listening passage is slow or otherwise
easy, present more productive or difficult exercises.

A convenientway to apply the input/task ratio to
listening comprehension exercises is to compare them
to the reading skills of skimming and scanning: for
more difficultlistening passages, expect students to
“skim” by listening and getting the main idea, but fe
details, inferences, or complexities. For easier list
passages, expect them to “scan” for details,
inferences, and draw conclusions based on

In all cases, however, make sure stu
that these exercises are meant to in
to cope with natural spoken spee
judge what they can understa

Improving written ex

Writing tasks perform a number of useful functions
in a communicative classroom:

* First, they offer yet another vehicle for students
to remember, practice, and consolidate language
they are learning, reinforcing vocabulary and
grammatical conventions.

+ Second, they promote the development of
accuracy because students and instructors read
and edit the writing; errors are visible and can
be meticulously corrected.

* Third, they can prepare students for the

real writing they will do in their work and

social lives: letters, e=-mails, reports, articles, \
messages, and theli ke.

= Fourth, tasks based on a writing syllabus can
teach students the conventions of standard
written expression, such as sentence and
paragraph developmment, use of topic sentences,
and written rhetoriical devices. These cannot be
learned through speaking activities.

Students should hav-e frequent opportunities to
write. In every class sesssion, they should be offered
grammar, vocabulary, reading, and listening
coimprehension exercises that require a written
response. Exercises sh.ould include word and
phrase-level cloze or fill-in-the-blanks exercises;
sentence-level exercises that require one or several
sentences; and other «ontrolled writing tasks. Such
exercises should be ceorrected for
punctuation, and capitalizatiog err
through peer-correc®ion or thro S
by seeing the correctr responses on
Alternatively, exerci
can be collected and
section on checki
page Tx.)

mmar, usage,
, either
~-correction
e board,

short p
the te

sed on the topic or theme of
uitas long as the goal is specific; for

inning-level students have learned the
lary of dailyr activities, the simple present tense,
requency adv-erbs, a good writing assignment
would be for them to write about their “typical day.”

’Expect anincreease in both quality and quantity

as students devel-op their writing skills. Students E
should be reminded and encouraged to actively use
the language the-y have learned, and they should try
to vary the vocaboulary they use and the way they
express themsel-ves. In addition, they should always
be encouraged o try and write a little more. If
students share their writing in pairs or groups, have
other students ask questions about information they
want to know maore about. Do the same when you
read students’ wwork.

Writing is a process that begins with ideas.
Encourage stu«dents to brainstorm ideas, write lists,
take notes, organize their thoughts, use graphic
organizers, ete. before they begin writing a first
draft. Encourage revision as a regular habit in
writing. Students should get feedback from others
and look at thaeir own writing critically for clarity of
ideas. Then they should rewrite to try and improve
what they wrote in the first draft.

When you first read your students’ writing,
respond to the ideas they are trying to express,

_/
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rather than focusing on errors. Ask questions that
encourage students to say more and clarify what
they are saying. Focus on accuracy orily after
students have had an opportunity to revise and
improve the content of their own workk.

Intermediate-level and advanced-lexvel learners
can cope with more challenging assigmments; for
example, if students have completed a unit in their
textbook on the unreal conditional, go-vernment,
politics, and global issues, they can wr.ite an essay
about what they would do about corruption if they
were in government.

At all levels of instruction, however, &t is
important to construct a writing assign ment that
students are prepared to write about. M any failures
in writing cccur when students begin tr.anslating
their ideas from their own language intc English,
instead of using the words, expressions, and
grammar they are familiar with. When assigning a

One of a teacher’s most difficult challengess is to
construct tests that fairly evaluate global student
progress. Without pretending to present am
exhaustive approach to testing and evalua tion,
we offer a few principles. First of all, although all
teachers accept the principle that “we shoul
only what we teach,” this is easier said thara don
in a communicative classroom, where moree than

skills. If we were to “test what we taugh
require more than 50% of our test it

a lot of time because each stud
individually; few programs
such testing. For this reas
tests that are largely wgi

We would like tosu
the following two qu

cedures that answer

» How can students receive credit for their
progress in speaking— the aspects of lamguage
learning that have received the most emphasis
in class? In other words, how can we evalmate
speaking?

+ How can we construct a written test that
permits students of all ability levels to
demonstrate their knowledge of the langu age
they’'ve studied and which measures
their abilities in listening and reading
comprehension as well as written expressicon?

writing task, ask yourself if it will require students
to use known language or whether the subject is
unrelated to what they know.

To help develop students’ abilities in the
conventions of writing, it is helpful to link each
writing assighment to a particular skill to be
applied, such as correct capitalization or
punctuation, the use of connecting or sequencing
words, the inclusion of topic sentences, and
introductory and concluding statements, and other
features of effective writing. In this way, students
practice the language they are learning as well
as the conventions expected in English writing.
Finally, so that students become familiar with
the conventions of formal and informal written
expression, vary the text types in assignments, from
e-mails to formal letters angt essays.

’above, formal oral tests are very time-

. In a class of thirty students, administering
vesminute unit oral test to each student would

50 minutes (two and a half hours). Almost no
program could dedicate that much tiime to oral testing
at the end of each textbook unit, so it's only possible

to administer a few oral tests per term. However,
teachers report that when there are very few oral tests,
students tend to panic and perform poorly because
the stakes are too high. And a test on which students
underperform doesn’t accurately assess their progress.
A more practical and effective way to measure
students’ progress is to provide an ongoing, less
formal, in-class assessment of speaking skills.

One approach is to keep a record of students’
progress in each class session. If a class has thirty
students, we suggest focusing on ten students in
each session, making a mental note of their spoken
responses in whole class, small group, and pair work
activities. At the end of the session, make a notation
in your record book in a form that makes most sense
to you. One simple notation system is to give each
student you evaluated a “plus,” a “check,” or a “minus
for that day’s oral work. In the following class session,
focus on the next ten students, and in the following
session, focus on the final third of the students. In
that way, students receive credit for their progress
as they begin to retrieve and use target language to
communicate in class. You can determine the criteria

Txiv



you wish to use to evaluate your students (e.g. fluency,
accuracy, clarity, etc.). The important thing is that you
have a record of each student’s ongoing progress. This
set of records can then be factored into the grade each
student receives for the marking period, unit, term,
etc. The percentage of weight you wish to give to this
ongoing oral evaluation in relation to the written test is
up to you and your program.

Written tests

How can we construct a written test that enables us
to fairly evaluate the progress of all students—those
who are gifted as well as those who struggle? All
students learn, though not at the same rate, and some
learn more from a textbook unit or from a lecture, etc.
than others. We suggest that test items in written tests
be weighted as follows so that all students who have
progressed acceptably can demonstrate that growth
on the test. (Note that the item types described below
can be mixed throughout the test.)

We propose that 80% of the test items be receptive
and literal ones. Examples of these liern types would
include such things as true and false, multiple choice,
and cloze sentences with word banks from which 1o
choose items. These items should “test” students’
knowledge of the target vocabulary and grammar they
studied in the unit. In terms of difficulty, these items
should be at a level that all students who have studied
and learned the material can answer successfully.

In turn, 10% of test items should be items
that require more thought and more productive
responses than those mentioned above. Examples
of these items would be an answer to a question
a completion of a conversation response, or cloz
sentences in which students have to complgt

average and above-level stude
that weaker students will ¢ plete these
items, it is not probable. Itis w oting that all
students sometimes perform above expectation, and
that performance should be encouraged.

The final 10% of test items should require
responses of multiple sentences or paragraphs,
etc. that indicate mastery of vocabulary and
grammar and that may require critical thinking,
such as inferential understanding of language
and ideas in context from reading passages. These
items would typically target the strongest students
in the class. Again, it is possible, however unlikely,
that some weaker and average-ability students
might perform well on these items. Any success
should be supported,

If a written test is constructed using items \\

apportioned as above, all students can demonstrate
progress, with the weakest students (who have
worked to their capacity) probably achieving a
potenti al 80% score, average-ability students
achieviing a potential 90% score, and the best
studen.ts achieving a potential 100%. Of course, these
perceratages are not guaranteed, but they do permit
even the weakest students to see their progress and
the be-st ones to demonstrate their mastery.

A coompelling reason for this approach to
constwructing written tests is to address teachers’
frequaent concern that their students don't “do well on
the te=st.” Research has shown that teachers often write
tests “that provide items weighted on the side of the mostc
difficult content taught, under the rationale that “if
studeents can answer these questions, i¢an assume they
coul-d have answered easier iteff{s” T onsequence
of thuis assumption is that many sttjjentsWpn't receive
recoOgnition for the language they havijiearned because
thew are unable to angweggig 1ost‘ifﬁcult and
pro ductive items pe
thayt the easier cont
tar get vocabular

towse the drtfi mmar. We believe that all of
the content

s global evaluation. If we are to truly tesst

aught, and the amount of time spent on the

ural skills was 75%, then a case could be madle
fe®“counting” the written test for 25% of the grade ,

although few programs would adopt such a scale, for
weasons of expediency. Our purpose here is to provide
a starting point for discussion to enable programs. to
consider what weight to assign the orai and writteen
tests so that each student’s evaluation meets the goals
of the program.

‘a-&Y.CGiCEs e For more information on the topics

Ml in this section, please consukt the
ActiveTeach multimedia disc in the back of thi.s
Teacher's Edition and Lesson Planner. You wil } also
find four academic articles written by Joan Saslow
and Allen Ascher:

* “Making English Unforgettable: Enhancing
Acquisition in the EFL Setting”

« “The Purposeful Use of Songs in Language
Instruction”

* “A Process Approach to Discussion: Fou.r
Techniques that Ensure Results”

* “From Awareness to Application: Five Essential
Aids to Learner Training”

D
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Top Notch Unit Format

Top Niotch units contain six two-page lessons, described in detail on pages Txviii~Txxviii.
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Lessons 1 and 2

* Goal and achievement based

* Integrate grammar, vocabulary.
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Lessons 3 and 4
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See pages Txvi-Txvii for pictorial examples of the
following lessons.

Preview Lesson

The purpose of the Previe-w Lesson is to provide

an introduction to the topiic and social language

* ofthe unit. A Goals list at t he top right of the

first page announces the communication goals
that are presented in the umit, building students’
anticipation of what they wrill learn in the unit. We
suggest that the four goals be pointed out at the
beginning of the unit and then individually as each
of the four numbered lessors begins.

The Preview Lesson includes highly authentic
“i+1” language which shoulc be comprehensible
yet challenging for a studentt at that level of the
Top Notch series. Tt is well-kmown that students
make good progress when timey are exposed to such

it right away. When students see that they can

cope with somewhat challengiing language, their
confidence grows and they erater the unit motivated
with the expectation of succe.ss. The Preview

, Lesson contains embedded ilBustrations, contextual

photographs, and other visuall cues to meaning.
The material included in each Preview Lesson
helps students activate prior k nowledge of th s
topics, and language. It also actively helps them
build the strategy of determinfing meaning from
context. Encouraging students to use visuajcuesq,
as well as the surrounding consgext wil
understand any unknown lang u i
reading or listening to in this fixs

Preview text. The first pa
contains a text for studen

ite. @ menu, a self-test,
an advertisement, g similar. When
important topical vo ary is included, there is
an audio icon #" indicating that the vocabulary

is recorded on the Classroom Audio Program and
provides whole-class pronunciation practice of

4 these words. Alternatively, you m.ght ask students to

access the audio directly from their ActiveBook for
individual practice. In addition tos the preview text
and vocabulary, you will find one or more exercises
that provide practice with the content and language
of the preview text.

language as long as they are mot expected to produce

FYI: There are several options for accessing the audio. If
you are using the Classroom Audio Proegram audio CDs,
CD and track numbers are listed directily above the audio
icon on the Student's Book pages; for example, 4:15

Applied Methods: How to Teach a Top Notch Unit

indicates that the recording is on CD 4, track 15. If you
are using the Digital Student’s Book on your ActiveTeach
multimedia disc, you can click on the audio icons for
instant play. Your students can do the same when using
their own Digital Student's Book on the ActiveBook.
Alternatively, your students can download individual
MP3 files of each track directly from a folder on their
ActiveBook. These files have the same CD and track
numbers used in the Student's Book.

» Teaching tips Before discussing the preview
text or doing the exercises, allow a few minutes for
students to silently familiarize themselves with its
content and form and explore its details. Always
remind students to uset lustrations and context
to help determine tH® mealjing of unfamiliar words
and phrases. Thisisa poi@gnt learning strategy
for understanding materidhabove one’s productive
level. When st ats haye had a few minutes to

2xt, ask a few questions about

. (Specific questions for each

i o get students to start talking about the
t topic. These discussion activities help students
seyoth familiar and unfamiliar (new) language
m the preview text. Students can discuss in pairs
or small groups. After students have concluded their
discussions, review by asking a few students to share
their ideas with the whole class.

" Photo Story. On the second page of the Preview

Lesson, a short Photo Story permits students to see
an illustrated conversation that contains natural,
authentic, corpus-informed social language in a
story context. The Photo Story is not intended to

be a conversation model for students to repeat and
“learn.” Rather, itis an opportunity to observe, read,
and listen in order to notice language and how it

is used. These examples of natural language will
promote comprehension of real spoken English and
will ready students for productive social language
they wiil learn in the numbered integrated-skills
lessons that follow the Preview Lesson. Top Notch
Photo Stories contain highly appealing idiomatic
language that many students will pick up and make
their own.

A note about accented speakers in Top Notch: As
mentioned on page Tv, in order to accustom students to
listening to English in today’s world, where native speakers
of English have a variety of accents and more than two-
thirds of English speakers are non-native speakers of the

TP X " G ot o R TS Sl



language, Top Nolch listening selections include regionally
accented native speakers (British, Australian, Canadtian,
U.S. regional, etc.) as well as accented speakers from a
variety ot other languages. The first language of any non-
native speakers in the Photo Stories is indicated on the
Student's Book page. The Teacher's Edition identifies the
regional or language background of all other speakers
included in listening comprehensicn on the audio. We
encourage you to share this information with your ciass
and to remind students that English is an international
language that is used o connect speakers from a variety
of cultures and language backgrounds. Important:
anything students are supposed to repeat (productive
language models), such as vocabulary and Conversation
Models are always in slandard American English.

» Teaching tips Before students read and listen to
the Photo Story conversation, ask questions about
the photos, if possible. For variety, and to provide
listening practice, you may sometimes want to have
students listen with books closed. Another option
is to have students read the Photo Story silently
first, then read and Jisten, or listen without reading.
(Specific suggestions for each Photo Story are given
in the Lesson Planner, but we encourage you to use
the approach you feel is best for your group.) No
matter which approach you elect to use, however,
itis always worthwhile to have students listen to
the Photo Story, whether before or after reading it.
(See FY1 on page Txviii for alternative ways to
access Top Notch audio.)

After students have become familiar with the
Photo Story, ask questions to check comprehension.
Use the questions that are provided in the Lesson
Planner or your own questions. Questions can b
presented to the full class, written on the bo

for students to write answers Lo. If app
additional questions that relate the
Photo Story conversation to stude
Then proceed to the exercises
Story.

Photo Story exercises. A series ol Intensive exercises
following each Photo Story pravides practice in
determining meaning of new language from context
as well as activating previously learned language.
One important feature of the second edition of

Top Notch is an emphasis on asking students to
explain their answers. In exercises called Think and
Explain, students are asked to notice and cite key
language from the Photo Story to explain the basis
of their answers. In addition to building critical
thinking skills, explaining provides an opportunity
to make receptive exercises productive; it stimulates
discussion in class and trains students to use

context to support an answer. An added benefit of w

asking students to find suppowt for answers within a
passage is improved performance on standardized
tests that expect students to dlelve into texts to
extract meaning.

Other exercises ask studerats to classify or
paraphrase language encountered in the Photo
Story in order to demonstrat-e understanding.
Many of these are called Focus on Language. These
productive exercises build the essential skills of
determining meaning from context and of using
known language to “talk arcound” words not vet
known.

The final exercise in the Preview Lesson usually
asks students to consolidate the information,

personalize it, or discuss ic before moving on o
Lesson 1.

. <
» Teaching tips The exeTcise gues scan

be asked in open class, written orighe b¥ard for
students to answet with a_ partner, ead aloud for
students to write an Sped®fic suggestions

are made in the Lessort)
these exercises cag
reviewed quickl
however, a onv(
students stu nd

. When time is short,
homework and

ey remain in the book,
# reminder of meaning when
cp are for tests.

ahd 2

All paris of these lessons are described below. The
parts may var -y from lesson to lesson.

Lesso

sons 1 and 2 contain a combination of rich
in?m: of social language as well as presentations
and exercises in several of the following skill areas:
grammar, vocabulary, pronunciation, and listening
comprehension. These lessons always feature

a Conversation Model and Pair Work in which
students personalize and change the Conversation
Model by using targer grammar and vocabulary.
Each lesson hegins w-ith the statement of its
communication goal. and concludes with Now You
Can, which provides an opportunity for students
to demonstrate their- achievement of the goal. Each
goal corresponds to the goals that are listed in the
Preview Lesson. All .content within any lesson is
designed to lead students to, and is important for,
the achievement of the goal.

Lessons have been organized to make full use of
the interplay betwe en vocabulary, grammar, and
social language, an d to provide variety from lesson
to lesson, The sequ.encing of the internal elements
of each lesson is apeproached logically, sometimes
starting with the Conversation Model and other times
with the Vocabula ry or the Grammar. However, you

Txi=x
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may wish to use a different sequeznce from time to
time. This is possible because all parts of the lesson
lead to its conclusion, Now You Can.

» Teaching tips Before beginniing each lesson, be
sure students focus on the goal off the lesson so that
they will appreciate achieving it by the end of the
lesson. Students should always bez aware of their
goals and their achievermnent.

Below are general suggestions for -teaching all parts
of Lessons 1 and 2. (Specific sugge stions are given in
the Lesson Planner.)

Conversation Model. A key elemen t of the Top Notch
pedagogy is the Conversation Modsel, which includes
natural social language and conver-sation strategies.
The models are appealing to studermts because their
practical value is obvious. All Convesrsation Models
provide at least one example of the #arget grammar
and/or vocabulary from the lesson. The aim of

each Conversation Model is to provi.de language
students can “carry in their pockets™ and can make
their own. All Conversation Models aire recorded

so students can listen to the natural stress and

i1 intonation of spoken English.

{ » Teaching tips To build awareness and facilitate
i comprehension, begin by asking questions about

the photo, if possible. Many questions are provided
1 inthe Lesson Planner, but it is not necessary o st

M™odel.

One presentation technique is
a-udio of the Conversation Model
y-ourself with a more confide
other students read and li
closed). Then check stu
conversation by aski
Tkre questions prog Lesson Ptlanner
heslp students focus essential information
in the conversation and determine the rmeaning
of any new language from context. Becawuse at
least one example of the lesson's grammmar and/
or wocabulary is embedded in the Convesrsation
Moedel, the questions will also build fam iliarity,
unclerstanding, and correct usage of the lesson’s
target language.

AMn alternative presentation technique, especially
in s#ronger groups, is to have students listen to the
Con versation Model the first time with bowks closed
in oxder to build comprehension and avoid being
distracted by the written word. When choosing this

oks open (or
erstanding of the
rehensiom questions.
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option, have students begin by looking at the picture
to raise awareness of the social situation of the
conversation.

Rhythm and intonation. This activity directly
follows the Conversation Model. It contains the
same recording of the Conversation Model, but with
pauses between the utterances so students can
focus on and practice imitating the pronunciation,
rhythm, stress, and intonation of the speakers on
the audio. The Conversation Models have been
recorded by native speakers who have standard
American accents and speak naturally, but slowly
enough so students can repeat at the same pace. It is
important to make sure that students practice using
socially appropriate pitch and intonation when they
imitate the model. The teaghing suggestions in the
Lesson Planner progide ific rhythm, stress, and
intonation points to

att

» Teaching tips Some iifjiructors like to have

a0k 2 textgfor support as they repeat.
tudents do the rhythm and
ith books closed to avoid

atively, or additionally, it can be done by
nts using their own MP3 audio frem the
ctiveBook self-study disc in the back of their
Student’s Book.
With books open or closed, students listen and
repeat after each utterance. Encourage students
to imitate the rhythm, stress, and intonation
of the conversation as closely as possible. Once
students are more familiar with the model, you
might want to have them continue practicing by
playing a particular role in groups or individually;
for example, one half of the class can be the first
speaker and the other half the second speaker.
Finally, have students practice the Conversation
Model in pairs on their own, using the words of
the original speakers. Correct their pronunciation,
stress, or intonation when necessary. In this way
students will be thoroughly familiar with the model
and will be better prepared to change it and make it
their own.
. Another, more dynamic, approach to rhythm
and intonation practice can be found in “Speaking
Practice” in the More Practice section of the
student’s ActiveBook. Instruct students to go to the
Conversation Model for this lesson in “Speaking
Practice” and have them select “Record and Compare.”
There they will be able to repeat each utterance of the




Conversation Model, record their voice, and compare it
with the speaker on the audio. (See a description of the
ActiveBook on page ix of the Student’s Book.)

Grammar. In the Grammar boxes, rutes for new
structures are presented through explanations of
form, meaning, and use. Following each explanation
are one or more examples so students can visualize
the grammar in actual sentences or in patterns.
Certain words and phrases are in bold color type in
order to focus students’ attention on those words
within examples that show the form,

The Grammar boxes in the Student’s Book present
grammar deductively so that each presentation
can serve as a reference for future review or study.
However, if you prefer an inductive approach to
grammar, an alternative inductive presentation
of the grammar is also available as a printable
extension activity on the ActiveTeach multimedia
disc (click on “Inductive Grammar Charts”). (See
a full explanation of your ActiveTeach multimedia
disc and its contents on pages Txix-Txxx.)

> Teaching tips The Lesson Planner provides
teaching suggestions and guidance for teaching
the grammar in each Grammar box. However, it
is important to remember that although focused
presentations of grammar are essential, actual
use of grammar greatly enhances its learning and
activation.

Each new grammar structure is included at least
one time within the Conversation Model so students
always read, hear, and understand the structure
in a conversational context. If you have present
the Conversation Model prior to presenting the
Grammar, revisit the model and ask studets
find the grammar they have just learn i
grammar in conversational use will he
remember it. If you haven't yet pr
Conversation Model, take am

to find the grammar within th after they
have read and listened to ift end of the lesson,
after students have completed onversation

practice in Now You Can, be sure to ask them to
find the grammar again in their personalized
conversations. (See “Now You Can” on page Txxiii.)

Grammar Booster. Everything students need to be
successful in the lesson is covered in the Grammar
box. However, following most Grammar boxes is an
icon referring students to the optional Grammar
Booster. Teachers and programs differ, so the
Grammar Booster is an option for teachers who
want to go beyond what is normally included in a
textbook for this level.

Each Grammar Booster icon indicates the
content of the Grammar Booster for that lesson.
In some cases, the Grammar Booster expands on
the specific grammar point taught in the lesson. In
others, it includes related grammar concepts, some
of which will be presented in more detail at a later
stage in the series. In still other cases, the Grammar
Booster provides targeted review of related concepts
students have learned earlier. The Grammar Booster
contains confirming exercises for each grammar
point presented. Answers are printed in green on the
Grammar Booster pages in this Teacher’s Edition,
or included in the lesson plan on the page facing
the exercise, just as they are within the unit lesson.
Please note that the Workbook has a separate section
for optional extra Grammar Booster practice.

» Teaching tips The Lessong’la provides
teaching suggestions for all gra a
and exercises in the Grammar Bo
that even if you decide not to use th

Iyﬁ)me, but not all

Booster or if you ele¢ e
of it. that siudents be are that there is extra
nQe€ok. Stronger students

materialinthe b ¢
may be encoura k through this material on

their own.

er.
rammar

ti One or more individual

bup work exercises always follow
presentations. There are several

p Notch. Grammar Practice exercises

ide written or oral practice of the structures
being taught. Find the Grammar exercises direct
students to look for examples of the structures

in the Conversation Models or the Photo Stories.
Understand the Grarnmar exercises have students
demonstrate that they grasp the meaning of the
grammar or how it works. Some exercises require
listening comprehension of the grammar in context.
(For general suggestions for teaching listening skills
and strategies, see “Listening skills and strategies”
within Methodology for a communicative classroom
on page Txii. For information on managing
listening comprehension exercises, see “Listening
Comprehension” on page Txxiv.)

» Teaching tips You may wish to complete the
exercises with the class as a whole or you may prefer
that students complete the exercises independently.
If necessary, model how to complete the first item in
each task. In large groups, you might divide the class
so half of the class is working on those exercises that
require an individual written response and the other
halfis working on those that entail pair or group orall
work. With fewer students doing pair or group work

at once, you will have more time to circulate so you //

N
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can monitor, assist, and correct the pairs and groups.
Then have the groups change tasks, allowing you to

monitor and assist the oral work of the other students.

Specific suggestions are offered in the Lesson
Wlanner for each exercise. When all the practice
exercises are complete, you may wish to review
answers with the whole class or have students check
t heir answers with a partner.

If you would like your students to have even
more practice of each grammar concept, encourage
tFiemn to use their ActiveBook, where they will find
nmumerous additional interactive grammar exercises
writh instant feedback. Students will find those by
clicking on “Grammar and Vocabulary Practice.”
The Top Notch Workbook and the activities in
th e accompanying Copy & Go also include more
grammar practice.

Vorcahulary. Throughout Top Notch, new vocabulary
is explicitly presented through captioned pictures,
definitions, or in the context of example sentences.
The: vocabulary presentations in the Student’s

Bock serve to convey clear meaning of each new
voc abulary item and to provide a reference for self-
stucly, especially valuable as students prepare for
tests. Vocabulary in Top Netch is presented at word,
phrase, and sentence level—including expressions,
idiomns, and collocations.

» Te:aching tips Begin by focusing studen
atteration on the illustrations, definitions, or
exanmple sentences. An option is to have studen
covex the words with a sheet of paper andjlook

only :at the pictures. Pairs can test thegs

Play the audio program from on
sourc es. (See FYI on page Txviii

can stwidy the words ases individually,
using the MP3 audy their ActiveBook.
Studerats should liste d repeat. Note that in
the vocabulary presentations, singular count
nouns sare generally shown with the indefinite
article «2/an. Students should use the article
when they repeat. Depending on your students’
language background, the concept of count and
non-cownt nouns may present a challenge. Using
the indefinite article to contrast singular count
nouns writh non-count nouns will help reinforce
this conscept. For vocabulary that is presented
as collocations or in the context of sentences,
students should repeat the whole collocation or

sentences: as well.

If necessary, clarify the meaning of any words
or phrases students have difficulty understanding.
For lower-level students, convey the meaning
physically—through gestures, mime, or reference to
people or objects in the room—or give examples or a
sirnple definition. Specific ideas for each vocabulary
presentation are in the Lesson Planner.

When possible, personalize the vocabulary or
use the vocabulary to talk about or ask questions
about content familiar to your students. Many of
the activities that immediately follow vocabulary
presentations provide these opportunities.

Vocabulary presentations are followed by one
or more exercises that may include written or oral
responses. Many vocabulary presentations are
followed by a listening comprehension exercise to
reinforce and practice the y@®w vocabulary. (For
general suggestions r tealuing listening skills and
strategies, see Method communicative
classroom on page Txii, FO§information on
managing listepine comprenension exercises, see
“Listening (fiprerynsion” on page Txxiv.}

For review Wad repaforcement of vocabulary
atige way to present it, use the
h Cards” from the printable
ities section of the ActiveTeach
ltigedia disc. The Teaching Ideas found in
“VoCabulary Flash Cards” folder also contain
tth of ideas for using the cards. In addition,
xtension Activities section of the ActiveTeach
ultimedia disc provides printable vocabulary-
building strategies activity worksheets for many of
the units. {See the “Learning Strategies” folder on
ActiveTeach.) Another option is to ask students to
use the More Practice section of their ActiveBook.
Many of the activities in the Workbook and the
interactive activities in Copy & Go provide more
practice of the vocabulary as well.

Pronunciation. In addition to the rhythm and
intonation practice that follows each Conversation
Model, each unit presents and provides practice
of a specific pronunciation point. Pronunciation
points and activities are usually related to the
lesson’'s content. Suggestions for extending this
pronunciation practice are frequently given in the
Lesson Planner as well.

» Teaching tips Play the audio from one of the
sources, or model the pronunciation yourself. Have
students first read and listen, then listen again and
repeat. After students repeat, have them read the
sentences to their partners. One technique is to
have students exaggerate when they practice correct
intonation, pronunciation, or stress to be sure they




are focused on the pronunciation point. Remind
them however, not to exaggerate the pronunciation
point when they are really speaking. Remind
students to practice the pronunciation point as well
when they do the pair work activity in Now You Can.
To extend practice of the pronunciation point
in a pair work activity, print out the corresponding
“Pronunciation Activity” from the Extension
Activities section of your Activeleach multimedia
disc. If you would like do even more pronunciation
work, print out the “Supplementary Pronunciation
Lesson™™ from the same source.

Now You Can. Each of the four integrated-skills
lessons within Top Notch units ends with a feature
called Now You Can. It is here, at the end of the
lesson, that students demonstrate the achievement
of the communication goal of the lesson. As
students work through the exercises in this section,
meaningfully activating the language of the
lesson, they will feel motivated by their success
and see confirmation of their efforts in achieving
the goal. Because each goal has obvious practical
and communicative value, students will see their
English lessons as worthwhile. Cognitive awareness
of progress is exhilarating for language learners and
keeps them interested and learning.

Pair work activities. Now You Can sections
in Lessons 1 and 2 always provide a guided
conversation pair work, which is fashioned after the
Conversation Model from the lesson. In the guided
pair work, pairs of students personalize or role-pla
the Conversation Model, inserting their own choice
of information in the blank spaces (gaps) so the
can make the conversation their own. The

to offer a number of possibilities base
the students have learned, so they

overstated, for it is in produci
in this controlled activity transfer
language to reflect their own , taking their first
steps toward truly free language use.

Throughout Lessons 1 and 2 in Top Notch, the
gaps in the Now You Can pair work activities perform
avariety of roles. Some are inciuded specifically
because they enable students to substitute
target vocabulary or grammar. Others are there so
students can address each other with their own
names. Still others are there so students can
insert their own preferences; for example, foods or
activities. Finally, others are there simply because
students have already learned a number of ways to

" Supplementary Pronunciation Lessons by Bertha Chela-Flores.

express a particulaT thought. For instance, following\
“Thank you,” agap for aresponse is provided
because students an respond in a number of
previously learnedi ways, such as “You're welcome,”
“No problem,” or “ Sure!” Each gap has been tested
o be sure students have enough language “in their
pockets” to providle one or more responses,

This controlled communication practice makes
the Conversation Maodel even more memorable,
Additionally, it is of great value for pronunciation
and intonation practice. llustrations and other
concrete cues arez often provided to keep the ideas
flowing.

So that siuderts have more than one opportunity
to personalize the conversation and practice several
times, each time differently, Now You Can almost
always directs s tudents to first chgflge roles and
then change pa Ttners. With @anpth
students access and activate evelmo
making it unfoxgettable.

Don’t Stop! So th
conversation, a Don
students could m
Model, makings |
direction. lgsyTuc

ariner or role,
language,

ts egtend the

ivity box suggests ways
e actual Conversation
orvtaking itin another

ve been carefully written

to ensure t 1 have already learned any
langua in order to continue. In some
cases, are asked to continue the conversation

by fnhov to another subject that might naturally
w. Other Don’t Stop! activities encourage students

answer additional questions.

> Teaching tips Begin by focusing students on the
tifte of the Now You Can activity. Remind them of, or
solicit from them, the goal of the lesson so they are
aware that they are about to achieve the goal. Then
read the instructions aloud so students understand the
purpose of the task and are reminded of the original
Conversation Model and the vocabulary and grammar
to use in performing the pair work activity. Show them
the gaps in the pair work activity in which they need !
1o use the ggrammar or the vocabulary from the lesson.
Emphasis Inas been placed on building students’
cognitive awareness of what they are doing. Research
has showrn that awareness greatly contributes to
learning. Wo this end, ask students to lock back at the
vocabulacy and grammar they learned in this lesson
and encowrage them to use it here.

Model. the conversation with a more confident
student t o demonstrate that students should change
the Conwersation Model by filling in new language
from the: lesson or from other sources. Be sure
students- do not think the point of the practice is to test
their “m.emory” of the original Conversation Model.

The purpose is exactly the opposite. The point is
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personalization and experimentation. The most
effective way to encourage experimentatiom is to
show approval when students use imaginattion and
variety in their “gap fillers.”

Students practice the conversation with a_ partner
and then change roles. Encourage students tso vary
their partners from lesson to lesson. As students
practice, circulate and offer help and encouragement
as needed. Make sure students are aware of the
social situation of the conversation so that th«ey use
socially appropriate pronunciation and tone. To
encourage active listening and socially appro;priate
body language, remind students to make eye contact
during conversations. An option is to have pai.rs
role-play their conversations for the class or fosr each
other. Having different pairs of students perfoxrm
their conversations in front of the class remindls all
students of how much social language they hawe
learned. Specific suggestions for each Now Yow Can
section are provided in the Lesson Planner.

For additional reinforcement in class, direc t
students either before or after the pair work ac tivity
in Now You Can to the “Speaking Practice” sec tion
of their ActiveBooks. There they will find every~
Conversation Model in a format that permits
them to role-play the conversation, recording
their own voices as either Speaker A or Speaker
B and responding in their own way, which they
can play back as a complete conversation with t'he
other recorded voice. This activity has limitle
possibilities and is a lot of fun.

Another option or alternative is to print outan d
photocopy the “Conversation Pair Work Ca
the Extension Activities section of your AQH
multimedia disc (see page Txxix}, as
A’s role to one student and Speaker
her partner. This allows you to
book” and actively listenin
Ideas are provided on you
disc to maximize the iggpa
“Conversation Pair " folder.) In addition,
the Extension Activi ion offers some printable
activity worksheets for buitding conversation
strategies (in the “Learning Strategies” folder).

ach multimedia
f this practice. {See the

Lessons 3 and 4

Lessons 3 and 4 provide integrated skills with

a listening or reading focus. They begin with a
communication goal and a pre-listening or pre-

reading activity. Then each lesson culminates in a Now
You Can activity, which is an opportunity for students
to demonstrate their achievemnent of the goal.

Before You Listen and Before You Read. A Before

g\i’ou Listen {or Before You Read) feature prepares

students for the reading or listening passage that
follows. In some places vocabulary is presented
prior to the passage. This vocabulary is taken

from the passage and should be learned and used
productively by the student both before and after
reading or listening. Elsewhere, there are discussion
activities that tap into prior knowledge or explore
students’ ideas on the topic of the reading or
listening passage.

» Teaching tips The Lesson Planner suggests a
procedure for each Before You Listen (or Before
you Read) activity. In addition to the suggested
procedure in the Lesson Planner, options and
alternatives are also presented to help you approach
these activities in a varied way. As always, we
encourage you to use your gwn procedures with all
activities and presentatiogh if preferable.

Another pre-listenigg or{jge-reading technique
you can use in addition g whabis already on
the Student’s Book page is\ give students a few

: any@photos, captions, headings,

g passage or accompanying
that follows.

or chartsin
the listepd

prehension. Listening passages and
Fthat follow them in Lessons 3 and 4
e core listening practice of the unit and
on the building of listening comprehension
and strategies such as listening for main ideas,
details, point of view, prediction, and the like. (The
earning Objectives charts on pages iv-vii show the
full range of skills and strategies covered in this level
of Top Notch.)

Listening passages contain language at students’
productive level as well as at the more challenging
“i+1" level. Context, intonation, and similarity to
language students already know all aid themn in
comprehending the listening passages.

» Teaching tips Point out to students that a major
cause of lack of comprehension is the natural panic
that oceurs when learners hear unknown words.
Be sure that they understand that the instructional
purpose of a listening comprehension activity is to
build their ability to derive meaning from listening
even when they don't understand every word.

Make sure students understand that the listening
comprehension activities are not meant to be tests,
but rather skill-building activities.

To maximize the effectiveness of these activities,
avoid providing students with explanations of new
language beyond any vocabulary that was taught
prior to the actual listening. If a student specifically
asks about a new word, give the meaning, but do
not spend a lot of time on it. Exposure to “i+1”

Laci itead ot S had
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language promotes students’ language development
and prepares them to fend for themselves outside
a classroom, where there will be no one to explain
language to them prior to hearing it.

If information about the speakers, setting,
or situation is provided in the directions to the
exercise, read it aloud before listening. In general,
we recommend that students listen to the passage
the first time with books closed. (In some cases, the
Lesson Planner provides an alternative approach.)
In this way, students can focus on the “big picture”
without the distraction of completing the exercise.
Alternatively, you might prefer to ask general
questions {after the first listening}, such as “Who's
talking?" "Where are the people?” “What are the
people doing?” 1f students are not forthcoming
with answers to these questions, you can restate
a question, providing two answers from which to
choose. The value of this approach is to convince
students that they have, in fact, understood a
good deal, even if they have not understood
everything. Demonstrating to students that they
have undersiood something challenging builds thei r
confidence and helps reduce their fear of listening,.

Before students listen again and complete an
exercise, have them lock at the exercise to focus
their attention on the specific listening task, such
as listening for locations, for opinions, in order to
predict, and the like. Play the audio as many times
asnecessary for students to complete the activity,
Try not to approach these exercises as “tests.”
Repeated exposure to each listening passage has
substantial instructional value. Increasing student
exposure to challenging language enhances th
comprehension and confidence.

students check their answers with a p
to ask students to explain their ans

accessible on the student’s Ac
time, you wish students todiste

that out of class. If an exercise is in the form of pair
work or discussion, however, we recommend that it
be completed during class time.

If you would like more exercises for the liste ning
passage, there may be a corresponding listenimg
comprehension strategy worksheet in the Extension
Activities section of your ActiveTeach multimesdia
disc. (See the “Learning Strategies” folder.) If
youwant even more listening practice, there zre
additional listening passages and exercises for
every unit, including dictation practice, in thue More
- Practice section of the Student’s ActiveBook,

Readings. Readings and the exercises that follow \

them provide the core reading experience in

the Top Notch units. All readings are based on
authentic sources. To avoid frustrating students at
this level, we have adapted and simplified some of
the language from the original sources, but have
taken care to maintain the authentic character of
the material. The readings in each unit are related
to the content of the other lessons within the unit
to facilitate discussion using previously learned
language.

Exercises have been developed to go beyond
simple factual comprehension questions and eng age
students in skills and strategies such as recognizfing
point of view, critical thinking, inference, and thee
like. Exercises are challenging and provide both
receptive and productive response
will not only build and check®om
will stimulate discussien and h

the skills they need to perform we
tests. ¢

istening passage:s,
that it is not

vavord in a reading in o.rder
ould be encouraged 1@
up every new word in the
students that reading in a

nd language always presents thme
ome unknown language. Studerts
jearn that they can comprehend main ideas,
ecific information, and infer informaticon
ever without knowing every word. If student s are
a?prehensive about not being able to “translate”
every word into their own language (which students
sometimes confuse with comprehension—s ee
“Teaching the receptive skills: reading and
listening” in Methodology for a Communicative
Classroom on page Txi for a discussion of th is
problem), encourage them to guess the meaning of
new words as much as possible, or to comprehend
as much as they can without understandin g every
word. After students read, ask questions or use
activities that lead them to figure out the mneaning
of new language and that help them identify the
essential information from the reading. The Lesson
Planner makes specific suggestions to help students
build the skill of understanding vocabula ry from
context.

Please note that all readings are recorcled on the
Classroom Audio Program for optional lisstening
practice. Listening to the readings gives excellent
ear training for the rhythm, stress, and imtonation
of narrative (as opposed to conversatiomal) speech.
It also builds students’ awareness of colMocations

he exercises
ension, they
nts buil.d
n standardiized

st

» Teaching tips As

students should begam

read witho
dictio e
foreig e
llen
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(words that “go together” as phrases.) Several
optional a lternatives for using the audio of the
readings follow: If you choose to use the audio of
the reading, you may play it as students read along
for the first: time, or not until after students have
done all other strictly-reading applications. Or
you may ch:oose to have them listen with books
closed for listening comprehension practice.
Another approach is to use the audio as a model
for reading aloud, which provides another level

of prenunciation practice. The possibilities are
numerous, We encourage you to use the reading
audio in a way that matches your needs and your
teaching phElosophy. We also encourage you to
experiment and try a variety of approaches. The
Lesson Planmer provides suggestions for using the
audio as an a lternative or additional activity.

For exercisses following the reading, read the
directions alosud, or ask volunteers to read them. Have
students read the exercise items and then reread the
reading passazge independently. As students read,
they can unde rline words or information that will
help them conaplete the exercise. Allow students a
set period of timne to refer to the reading to complete
the exercise individually, in pairs, or in small groups.
Have students echeck their work with another pair or
group, or reviewv answers as a class. For a challenge,
have students peractice reading the passage or parts of i
it aloud in small groups.

In addition to- the exercises on the page, optio
basic compreherasion and critical-thinking exercise
on the same readling passage (“Extra Reading
Comprehension Questions”) can be printed ot} from *
the student’s ActiveBook. There are also i
exercises for the s ame passage in the

are printable actiwity worksheet
in the Extension Acctivities section
multimedia disc. (-See the “ i
Printable “Extra Readi
are also in the Extension
ActiveTeach multirm .

If you are lookimg for €ven more reading practice,
there are additionzal reading passages and exercises
in the More Practice section of the student’s
ActiveBook.

C

Now You Can. Asir Lessons 1 and 2, Now You

Can is an activity ir which students demonstrate
the achievernent of the communication goal of

the lesson. In Lessons 3 and 4, Now You Can is

an integrated free-s peaking activity based on

the content and themne of the reading or listening
passage. Surveys, gquestionnaires, and notepadding

activiities are included to help students frame their
thoughts and prepare what they will say.

» Tea.ching tips Success in the discussion or

role play will be greatly enhanced by allowing
students adequate timne to complete any surveys
and nctepadding activities. (For an expanded
discussion of this, see "Actively developing free
expression” in the section entitled Methodology for
a comrmunicative classroom on pages Tx-Txi.) In
every c.ase, the Lesson Planner provides detailed
suggestions and alternatives.

Be Sure: to Recycle This Language. When
languagre is out of sight it is often ocut of mind. The
Be Sure to Recycle This Language feature, which
represerdts a major instructional strategy of the Top
Notch course, ensures thagbtudents get multiple
opportumities to use'pzevi
making it unforgettabl
form of “wvordposts” has b included because it
will supp a ats ingheir discussions within

% liscussion of wordposting
woloping free expression” on page

he

revious units, listing it to be used as
P . No unknown language is included.

ei ching tips  Focus students’ attention on the
posts and encourage them to look at the words
nd phrase=s as they conduct their discussions, role
plays, and the like. One option is to have students
check each one off as it is used. Alternatively,
have studemts report which language they used
after the activity is completed. Give students
positive feedback when they use the wordposts,
and encourage them to remember and use all the
language that is, or should be, in their repertoire. To
further elevarte the importance of the wordposts, ask
students to wse the Unit Study Guides (which can be
printed from the student’s ActiveBook or from your
ActiveTeach multimedia disc) for each Now You Can
activity, addimg other language they have used and
want to remernber. If your class always meets in the
same classrooem, you may wish to have a permanent
“word wall"—wordposts on large paper displayed on
the classroom walls—that students can consult for
support. (See “Wordposting” on page Txi.)

Review

The left-hand prage reviews essential content and
skills from the minit and provides exercises that
require a writte:n response. The first activity is
always a listening comprehension exercise, and
the page always ends with a writing assignment in




which students use the language content of the unit
in a formal piece of writing that contains one or
more paragraphs.

Writing Booster. An optional Writing Booster
teaches and practices the conventions of written
English and provides guidance for the writing
activity on the page. (To see a list of the scope and
sequence of writing skills in this level of Top Nowch,
see the Learning Objectives charts on pages iv-vii.)
We suggest that even if you decide not to use the
Writing Booster. or if vou elect to use only some, but
not atl of it, students be made aware of it. Stronger
students may be encouraged to work through this
material on their own.

Oral Review. The right-hand page contains the

Oral Review, a signature feature of the Top Notch
course—a full-page illustration or a set of photos
with instructions to use it as a stimulus for an oral
review of the entire unit. The picture provides a
clear visual context for practice and helps bridge the
gap between practice and authentic language use.
Activities on the page prompt students to find and
name items in the picture, ask and answer questions
about the picture, create conversations between
people in the picture, tell stories about the people or
situations in the picture, and more.

> Teaching tips Have students work individually
to complete the exercises. Move around the room

to offer help as needed. Review the correct answers
as a class. Alternatively, or to save time, you may
wish to have students complete these exercises
as homework, reviewing the answers quickly th
next day. Note any areas of difficulty and
additional instruction and practice as

ActiveTeach multimedia disc.

> Teaching tips Specific suj} ions for getting
full value out of each illustrarion are provided in the
Lesson Planner for each Oral Review. Depending
on the focus of the picture(s), the Lesson Planner
indicates responses your students should be able to
produce as they follow the directions at the top of
the page. This information is enclosed in a text box
on the Lesson Planner page and is called “Possible
responses.”

Begin by having students read the directions
for each activity. Be sure they review the example
provided to feel confident they know what is
expected. You may wish to have all students do each
activity at the same time, or alternatively, you may

wish to divide the class so that sgroups of students ﬁ
are working on different activiries. Divide students
into pairs or small groups. Mowe around the room
and offer help as needed. To ercourage risk-1aking
and improvisation, avoid intecrupting students with
corrections. Instead, take note=s on common student
mistakes and review them as :a class at the end of

the activity. Encourage studemts to say as much as
they can and to extend the swggested tasks as much
as possible. The following ares some techniques that
teachers have found successfful with the Oral Review:

« Word Memory Game. Asllow students to look
at the picture for one minute. Then have
them close their books and write down all the
vocabulary items they can remember from the
picture. See who reme:mbers the most items.

* Groups of Four. In pa 'ir3stu
true statements and threegals
about the picture. Regroup Sjude
groups of four. One p=ir reads
in random ordgy t
true or false.

1ts write three
atements

s into
eir statements,
thé® pair, who replies

¢ Chain Story (ot paii) begins by

saying asenke ut the picture, and the
next gifup fo ey saying another sentence.

canno Nlonger say anything are

el edtntil on 1y one group (or pair)
r ns
* Cont Memory Game. Give students one

te to study the picture and remember
It they can about 3t. Then have students
¢ close their books a.nd form small groups. Ask

questions about thae picture and keep a record
of the correct answers. After each question,
allow the groups cime to discuss and write
down an answer. Review as a class and see
which group has whe most correct answers.

*+ “Who Said {t?” G ame. Give each characterin
the picture a namne. Working in pairs, students
write one line of conversation for each person
in the picture. Thhen each pair of students
joins another pa_ir. Pairs take turns reading
their lines and guessing who in the picture is
speaking. Studeents may answer with the name
of the character, by pointing, or by describing
the character; faor example, “the short woman.”

¢+ Mystery Characters. Have volunteers act out
one of their comversations in front of the class.
Students listerm and guess which people in the
picture are beiing portrayed.

* “What Did Thesy Say?” Game. Have two
volunieers act out their conversation in front

of the class. The class listens and tries to

_/
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remember exactly what wa s said. Working
in pairs, students try to re-create the exact
conversation they heard.

Script-Scrambte. In pairs, students write

1 their conversation in dialogrue form. Each pair

then writes each line of its c onversationona
separate slip of paper, mixes up the order of the
slips, and gives them to anotther pair. The other
1 pair must then put the conversation back in the
correct order.

« This is Your Life. Have stude=nts choose one
person in the picture and wriite his or her
biography. The details of the "person’s life
should be based on what is i the picture,
but students will have to mak e up much of
the information. Have voluntezers read their
biographies to a group or to thae class and have
students guess who in the picture is being
described.

Oral Progress Assessment. An optional Oral
Progress Assessment based on the f~ ull-page picture
is provided in the Lesson Planner.

» Teaching tips The Oral Progress Assessment

is designed to take no more than five minutes per
student. These short tests make it posssible to check
class progress quickly. The Oral Prog-ress Assessment
Charts can be printed from your Acti veTeach
multimedia disc and used to guide your assesgne
Please note that the Complete Assesszment Pac
provides Speaking Tests after Unit 5 and Unit 10.

4

Now | Can. This check box is provided for students
to self-assess and demonstrate that they have
achieved the communication goals of the unit.
These goals appear in the Preview Lesson and then
again at the beginning of the four integrated-skills
lessons (Lessons 1-4). The check-box format is used
in the spirit of the Common European Framework’s
“Can do” statements. Allowing students to check
off each achieved goal is a motivating and success-
confirming experience.

» Teaching tips Students can check the goals off
at the end of the unit, demonstrating to themselves
how much they’ve learned. Alternatively, they can
check each one off at the end of each of the four
lessons. We recommend that time be taken for
informal congratulations to the students for their
progress. One extensjon igid ask students where
and when they imagﬁ] thefygan use their new
communication abiliti

4
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Learning Objectives

Top Notcwh 1 learning objectives are designed for false beginners.
They offerr a rigorous review and an expansion of key beginning concepts

as well as a wealth of new and challenging material.

Communication
Goals

Vocabulary

Grammar

Getting
Acquainted
page 2

¢ Usage of formal titles
Positive adjectives to
describe people

Personal information
Countries and nationalities

Meet someone new

Identify and describe

people

Provide personalt informatiors
Introduce someone to

a group

+ Information questions with be
(review and commaon errors)

* Modification with adjectives (review)

= Yes / no questions and short
answers with be (review)

GRAMMAR BOOSTER]

* Be: usage and form (review)

* Be: common errors

* Possessive nouns and
adjectives (review)

e

Going Out
page 14

Accept or decline an
invitation Entertainment and

Express locations and give cultural events L 4
directions * Locations and directions
Make plans to see an event

Talk about musical tastes

Music genres

3

The Extended

Family
page 26

Prepositions of time and place
Questions with When, What time,
and Where (review)

GRANIMAR BOOST,
Prepositions of time and

¢  place: usage

¢ Report news about * Exte fam ionships
relationships . us
» Describe extended families . rriage
-

Compare people
Discuss family cultural
traditions

* The simple present tense (review):
= Affirmative and negative
statements
e Yes / no questions
o Information questions
s Commeon errors

¢ The simple present tense:
= Usage, form, comrnon errors
o Questions with Who

4

Food and

Restaurants
page 38

s Parts of a meal

recommengati = Categories of food and drink
Order fro » Communicating with a

Spea waiter or waitress

pay + Adjectives to describe the

health healthfulness of food

» Theie is and there are with
count and non-count nouns

¢ Anything and pothing:
COMMOon errors

» Definite article the: usage

CRAMMAR BOGSTER

* Non-count nouns: usage,
expressing quantities

+ How much / How many

= Count nouns: Spelling rules

+ Some and any

5

Technology

and You
page 50

* Suggest a brand or model
s Express frustration and

* Electronic products
+ Household appliances

sympathy and machines
+ Describe features of products = Features of manufactured
+ Complain when things products

don't work = Ways to state a problermn

= Ways to sympathize

+ Positive and negative adjectives

¢ The present continuous (review):
* Actions in progress and
future plans
= Statements and questions

* The present continuous: form and
spelling rules



Conversation

Strategies

Listening/
Pronunciation

Begin responses with a question
to confirm

Use Let's to suggest a course

of action

Ask personal questions to
indicate friendliness

Intensify an informal answer
with suse

Listening Skills:
» Listen for details
* |nfer information

Pronunciation:
* Intonation of questions

Reading
Texts: Task:
¢ An enrollment form = \Write a descrip-tion of a
* Personal profiles classmate

* A photo story

Skills/strategies:
s Infer information
* Scan for facts

WRITING BOOSTER
» Capitalization

- Use Really? to express
enthusiasm

- Provide reasons to decline
an invitation

 Use Too bad to express
disappointment

' Repeat with rising intonation

to confirm information

Use Thanks, anyway to

acknowtledge an unsuccessful

attempt to help

Listening Skills:

« Infer a speaker’s intention

+ Listen for main ideas

# Listen for details

¢ Listen for locations

Pronunciation:

* Rising intonation to confirm
information

Texts:

* A music website

* An entertainment events
page

* Authentic interviews

* A survey of musical tastes

* A photo story

skills/strategies:

+ interpret maps and diagr

¢ Identify supporting i

a short personal essay
ane’s musical tastes

Use Actually to introduce a topic
Respond to good news with
Congratlations!

Respond to bad news with

¥'m sorry to hear that

Use Thanks for asking to
acknowledge an inquiry of
concern

Use Well to introduce a lengthy
reply

Ask follow-up questions to keep
a conversation going

L d

Listening Skills:

* Infer information

* Understand key details

» ldentify similarities and
differences

* Listen to take notes

* Listen for main ideas

¢ Listen for details

Pronunciation:

* Blending sounds

Use Could you ...? to make a
polite request

Use Sure to agree to a request
Clarify a request by asking for
more specific information
Indicate a sudden thought with
Actually

+ Use 'l have to order from a
server

Increase politeness with please

Listening Skills:

Texts: Task;

* Make a Ve=nn diagram
* Compare two people in
a family

|

I e Combini ng sentences
with ancd or but

s Family tree di ms

Texts:

* Menus

* A nutrition website

+ A photo story
Skills/strategies:

* Interpret a map

* Understand from context
s Infer information

Task:

* Write a short article about
food for a travel newsletter

WRITING EBOOSTER
* Conneacting words and

ideas: and, in addition

» Use Hey or How's it going for
an informal greeting

Use What about,..? to offer a
suggestion

Use Really? to indicate surprise
Use You know to introduce

a topic

Express sympathy when
someone is frustrated

Listening Skills:

= Listen to predict

* Infer meaning

* Listen for details
Pronunciation:

* Intonation of questions

[P

Texts: Task:
+ Newspaper advertisements * Writ.e a paragraph describing
* A magazine ad for a a product

new product

* A photo story
Skills/strategies:

WRITIN G BOOSTER,
= Placement of adjectives
¢ Understand from context

* Activate language from a text !

|
|
1
I
S



Communication

Goals Vocabulary Grammar

« Plan an activity with someone * Physical activities » Can and have to: meaning, form,
B = Talk about habitual activities * Places for physical activities and usage
- » Discuss fitness and eating habits » Frequency adverbs: expansion * The present continuous and the
Stayi n g ¢ Describe someone’s routines simple present tense (review)
R ¢ The present continuous: common
n Shape errors
page 62 CRAMMAR 800,
* Non-action verbs
= Frequency adverbs: common errors
* Time expressions
* Mcere on can and have to
« Greet someone arriving from * Adjectives to describe trips and e The past tense of be (review):
7 a trip vacations statements and questions
* Ask about someone’s vacation + Intensifiers * The simple past tense (review):
On Vacation » Discuss vacation preferences + Ways to describe good and bad statements and questions
* Describe good and bad travel travel experiences Regular and irregular verb forms
page 74 experiences 'S I
AMMAR BOOSTER
¢ past tense of be: explanation
of form
* The simple past tense: more on
spelling, usage, and form
= Shop and pay for clothes * Uses of object pronouns
B = Ask for a different size or color « Object pronouns: common errors

= Navigate a mall or department = Comparative adjectives

Shopping for store e I

Discuss clothing do's and don'ts GRAMMAR BOOS

Clothes * thsy nd appropriateness » Direct and indirect objects: usage
page 86 ! rules‘ )
+ Spelling rules for comparative
adjectives
» Discuss schedules a uy ‘ = Kinds of tickets and trips * Modals should and could:
t ickets = Travel services statements and questions
* Airline passenger information = Be going to to express the future:
Taking * Flight problems review and expansion
. + Transportation problems -
Transportatlon = Means of public transportation GRAMMAR BOOSTER
page 98 * Modals: form, meaning,

common errors
¢ Expansion: future actions

* Askvior a recommendation * Financial terms » Superlative adjectives
» Bargain for a lower price * How to bargain » Tog and engugh: usage and
« Dis cuss showing appreciation * How to describe good and bad COMMOn errors

Shopping for service deals

Desscribe where to get the best GRAMMAR BOOSTER LS

Smart dea s * Superlative adjectives: usage and
page 110 farm

* Comparatives {review)

* Usage: very, really, and too
Countries and nationalities / Non-count nouns / lrregular verbs........................... verrrreeasssnnareniesnenes page 122
Grammar Booster ...... ereeeibeeiem L enesTres it eaeiserastesa e R RO SO s b e st nRsin b earasrustesesssenssne DU - T [ [ V&
Writing BooSter.........cocvnmniimicnicciiceneen, vesveresas trereseesraesrertaesrerseasEresEes srrnasantansrasressaraseses S . page 142
Top Notch Pop Lyrics...vacvee veeneaennns vertressaresnessiseesansreies cerrrsennessranesnsarans erereeseessins e as s ras s s srenrare page 149
ActiveBook Self-Study Disc.... ........ B U vestrsevstssnisesssinssarbasarans Inside back cover

vi



Conversation
Strategies

Use Why don’twe ... ? to
suggest an activity
Say Sorry, 1 can't to apologize

for turning down an invitation

- Provide a reason with have to to

decline an invitation

Use Well, how about .., ? to
suggest an alternative

Use How come? to ask for a
reason

Use a negative question to
confirm information

Listening/
Pronunciation

Listening Skills:

¢ Infer meaning

Infer information

Listen for main ideas

Listen for details

Apply and persenalize
information
Pronunciation:

* Can / can’t

* The third-person singular -5

Reading

Texts:

* A bar graph

* Afitness survey

* A magazine article

* A photo story
Skills/strategies:

* Interpret a bar graph
¢ Infer information

* Summarize

Writing

Task:
* Write an interview about
health and exercise habits

WRITING-BOOSTER

* Punctuation of statements
and questions

Say Welcome back! to indicate
enthusiasm about someone’s
return from a trip
Acknowledge someone's
interest with Actually

Decline an offer of assistance
with That's OK. I'm fine,
Confirm that an offer is declined
with Are you sure?

Use Absolutely to confirm a
response

Show enthusiasm with No

kidding! and Teli me mgre

Listening Skiils:

+ Listen for main ideas

+ Listen for details

= Infer meaning

Pronunciation:

* The simple past tense ending:
regular verbs

Texts:

¢ Travel brochures

= Personal travel stories

* A vacation survey

* A photo story
Skills/strategies:

* Activate language from a text
* Draw conclusions

+ identify supporting cetails

Use Excuse me to indicate you
didn’t understand or couldn't
hear

Use Excuse me to begin a
conversation with a clerk

Follow a question with more
information for clarification
Acknowtedge someone’s assistance

with Thanks for your help
Respond to gratitude with My

pleasurg

Listening Skills:

« Infer the appropriate location

» Infer the locations of
conversations

¢ Understand locations and
directions

Pronunclation:

* Contrastive stress for
clarification

Texts:
* A clothing
Simple and

s Write a guided essay about
a vacation

Task:

* Write an e-mail or letter
explaining what clothes
to pack

writing soos7 Rl
* Connecting ideas with

because and since

Use |'m sorry to respond with
disappointing information
Use Well to introduce an
alternative.

Use | hope so to politely
respond to an offer of help
Use Let me check to buy time

to get information

Listening Skills:
* Infer the type of tr seljice
» Understand publi
announcements

Texts:

» Transportation sachedules

*» Public transportation tickets

= Arrival and departure boards

= Newspaper articles

* A photo story

Skills/strategies:

* Make decisions based on
schedules and needs

¢ Critical thinkin g

Task:
* Write two paragraphs about
trips

* The paragraph

Use Well to connect an answer
to an earlier question

Use How about ., .? to make a
financial offer

Use QK to indicate that an
agreement has been reached

Listening SkHis:

e Listen for details

e Listen for main ideas

Pronunciation:

* Rising intonation for
clarification

Texts:

= A travel guides

* A magazine a rticle

* Personal trave! stories
* A photo stony
Skills/stratecgles:

¢ Draw conclu.sions

* Apply information

Task:
* Write a guide to your city,
including information on

where to stay, visit, and shop

WRITING BOOSTER B
+ Connecting contradictory

ideas: gven though,
howevey, on the other hand



What is Top Notch?

Top Notch is a six-level* comrmrunicative course that prepares adults and young adults to
interact successfully and confidently with both native and non-native speakers of English.

The goal of the Top Notch course is to make English unforgettable through:

» Multiple exposures to new language
» Numerous opportunities to practice it
» Deliberate and intensive recycling

The Top Notch course has two beginning levels: Top Notch Fundamentals for
true beginners and Top Notch 1 for false beginners.

Each full level of Top Notch conitains enough material for 60 to 90 rs of classroom
instruction. A wide choice of supplementary components makes,it to tailor
Top Notch to the needs of your classes.

*Summit 1 and Summit 2 are the titles of the fifth and sixth levels of theglap Notch course.

The Top Notch instr tidhal design

Daily confirmation of progress sive vocabulary development
Each easy-to-follow two-page lesson begins with a udents actively work with a rich vocabulary

clearly stated communication goal. All less
are integrated with the goal and systematica
toward a final speaking activity in which stuiden
demonstrate achievement of the goal. “Cyr-dg!
statements in each unit ensure stude

itie f high-frequency words, coliocations, and

: expressions in all units of the Student’s Book.
Clear illustrations and definitions clarify meaning
and provide support for independent study,
areness review, and test preparation. Systematic recycling

’

of the continuum of their progres promotes smooth and continued acquisition of

A purposeful conversatio bus
Memorable conversation

vocabulary from the beginning to the advanced
tevels of the course.

and practical social langu students can A dynamic approach to grammar

carry “in their pocke
conversation pair
personalize, and ext
it to communicate their own thoughts and needs.

Free discussion activities are carefully crafted so
students can continually retrieve and use the | anguage
from the models. All conversation models are informed
by the Longman Corpus of Spoken American English.

An explicit grammar syllabus is supported by
charts containing clear grammar rules, relevant
examples, and explanations of meaning and use.
Numerous grammar exercises provide focused
practice, and grammar usage is continually
activated in communication exercises that
illustrate the grammar being fearned.

ch model so they can use

An emphasis on cultural fluency A dedicated pronunciation syllabus
Recognizing that English is a global language, Focused pronunciation, rhythm, and intonation
Top Notch actively equips students to interact practice is included in each unit, providing
.socially with people from a variety of cultures aind application of each pronunciation point to the
«eliberately prepares them to understand accemted target language of the unit and facilitating
speakers from diverse language backgrounds. comprehensible pronunciation.

vilii
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WAME:

ASSIGHMENT: Wwrite o guide 2=

Includes=:
¥ A bound-in Methods Handbook for pro-fessional development

#p Detailed lesson plans with suggested te.aching times . o MConn o

¥ Language, culture, and corpus notes . " l A nTP i
» Studlent’s Bock and Workbook answer kexys ; - VP li
= Audiioscripts

» Top Motch TV teaching notes
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ulrehearsed on-the-street interviews
O and Top Notch Pop karaoke.

Includlng
"« Writing process worksheets
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= Graphic organizers
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