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Abstract

The present study investigated the effect of explicit teaching of two
metacognitive strategies, i.e., self-monitoring and self-evaluating
on reading comprehension of pre-university students. Participants
were )+ © female pre-university students with the cge «inge of V-
Y.

A Nelson test was administered to ensure the Loruogeneity of the
students. They were assigned to threo div™.ent groups: one was
considered as control groun, ar’d .'e ¢ her two were expetimental
ones.

The first group (thecoi tro! group) received neither instruction nor
practice on the wu metacognitive strategies. They followed the
usual instroci« nal procedure. The first experimental group received
instruction on self-monitoring strategy, and the second
experimental group received instruction on self-evaluating strategy.
Then these two experimental groups: practiced these strategies in

their classrooms for a month.



A reading comprehension fest, i.e. pre-test, was administered to all
three groups to check the reading comprehension ability of the
participants. After one month instruction and practice, another
reading comprehension test was administered to three groups to
check the usefulness of metacognitive strategies.

Three one-way ANOV As were applied. One for general prcficiency
test in order to determine the homogeneity of the ‘hre: groups, one
for the pre-test to show the equal abiliz 0. *he three groups in
reading comprehension, and.on¢ 1. tke post-test to find any
significant differences among .»e mean scores of the two
experimental groups ard t.e v atrol group.

Results show that a'tner gh both metacognitive strategies had Some
positive effecis < reading comprehension ability of the leamers,
their effects were not significant.

In order to locate the differences between the two experimental
groups, a Post-hoc Scheffe test was utilized. It showed that the

effect of self-monitoring strategy on reading comprehension ability



of preuniversity students was more considerable than the effect of
selfevaluating strategy. This might be due to the fact that the first
experimental group (self-monitoring) tried to eliminate its
difficulties each session, but the students of the second
experimental group (selfevaluating) compared their | ~rformance
with their previous ones each session.

Following the findings of this study, the r.-ea.>her would like to
Suggest that foreign language educator: shouid not waste time on
teaching these strategies explicit.”. Zlso there is no need for
syllabus designers to allocate sperific time to strategies and strategy

training.
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