Educational psychalogy

Ly
Armin Mahmoudi (Ph. D)
Yya¢ (T ) 0)



o2

Mahmoudi, Armin- \voY , -l (53 yaes ; PRUE N
Educational psychology/ by Armin Mahmoudi. : 2304 by Ol
PARALEL ST RUINECEr W P olasts
e YYo ; Sl clas.
JUy Vorer s [/ AVARNEOATTAY ks
b Lty S Cond
en L [ il
L dalyls ] Ctlaals
wdbiS el Olge o pilyl
s 0l gror
\Y"N.‘I'LBT-M/VT\'H ; o S5 gy 03
i . NG TRt
LY A R Do L S
.BN-N#- !

iy

9799045 é:u %3

Educational psychology :ous st

(@b by (SN ale la yie) (G090 a0y T 78 1ill
VAE s nle: S

ddead Ym0 e

VA - 4FF — DAF — YA - ¥ eSS Ls

— lele o ol (5 0 oy 3l 65 3 el el L5120
bl S lasl— PP oS, o

PIYTEOY ) :dls

LJliJ\allll k___‘:_;



......................................................................................................................

CHAPTER Vi acrrcsnnensnessinssssssssssssssassssisistssssrssssssassersessseserorersenssasses 4
THE CHANGING TEACHING PROFESSION AND YOU ceererereveneee 4
Aredherealsochallenges teaehilp P vamnnnammmnsmassaames e ¥ 0
Teaching 1s different from I the Past..cesassusmmsmmmsismsmsmsmimm R
The changing teaching profession and YOU ... VY
Language dIVETSILY .. womcreererssersissesesesrersisssssessisssssssssssssssssssessns asmsmsssssssssssesas LAs
Lifelong learning ..o asesssscsseresensrarid ' sines ¥4
The changing teaching profession and You ... . YA
Chapler SUMMIArY wesssssassssmmmms o e s ¥4
CHAPTER T iusaccnvemsismmspsmesssmssmisisns i B9 . . SU— Ve
FHE LEARKNING PROCESS woswssoenvesiigffegWsiwssesussssss v
= The learning PrOCESS mueererreereeresesreses feresrises cemsresessrrarsrrarssessaressrsissss L
- Teachers’ perspectives on 1€arning ... . e T
-Viewing learning as dependent Ofi SUITICUIUM ccoorerervvrrenenereinssensnsesseins re
-Viewing learning as dependent »rio« quencing and readingss..ine.. vy
-Viewing transfer as a crucia ol ome of 1earning ..vecccvecrceeecececeneennns, ra
-Major theories ard gMGEN OMMEAMIN sussisisisiosisiissitussmssinsivriseisissivssia L
-Behaviorism: chezer in what students do .. A

-Operant conditiv i 2: new behaviors because of new consequences.....¢ ¥

-Constructivism: changes in how students think ..o ot
-Psychological constructivism: the independent investigator ... ot
M T e oy B ST a0
The teacher's role in Psychological and Social Constructivism ... 1Y
-The role of generalizations and abstractions during development........... 14
-How development 0CCUrS. .. e ————— 18



e VTN YT Vhoomsmsesswsso o s SR s s A AR v

CHAPTER Yummameorsmonsssmmmnmimosmes T —— vy
STUDENT DEVELOPMEN T ssssoausswsssrsmssmssissimssnias T
= STudent AEVEIOPITIENL .ovverrerressrarsiesnsssssrsssssassasasssssossssssusmseasassosesssemmsessmsessmsessns Vi
-Why development MAters ... erueceecrrsesesssssssssasssssseessenerseonene . v
-Physical development during the SChOOL YEATS.......ovvevcvcrreemsiesersesseseness A
Puberty-and its elfocts onstiudents syt il At
Development of metor skl s memmimssnsmmmimrinmiogsii s mssmmmass Ao
g [l LT RTE o ——————— T ., . AY
-Cognitive development: the theory of Jean Piaget = vveer oo, A
The sensorimotor stage: birth t0 888 ¥ oo v e eeeresssessennns 1y
The preoperational stage: age ¥ to V............ BV o TN ——— iy
The concrete operational Stage: age Y 10 ) oo essseessessssess e
The formal operational stage: age V' a7id F2y0ond .oooeeeevrvoseernrsssscossen a4

-Social development: relations’ip .. personal motives, and morality..... Y « ¥

-Erik Eriksen: eight psychssocial ¢ ises of development......oeceernnn.... Ye¥
-The crisis of childhooa (2di stry and inferiority .o eesseeeesrenenn. YA
The crisis of adolesc \nee “dentity and role confusion oo, 1a%
-Abraham Maslov @ & "erarchy of motives and needs ..., (o
-Deficit neads. eetuug the basic necessities of lfe o, Vi
Being nie>ds: becoming the best that you ¢an be oo e
-Kohlberg™s morality 0f JUSHCE oo eevmrereereeesesessseseeeesossesssesesssseesesess s AR
Gilligan’s MOTality Of CATE wuuumviermrruseeessieseseeseesreseessrrssssssssessoesssssosessessss oo 178
PosItion V: Caring as SUIVIvalu e ssssessssonsssessssesssssson. R
PRSHG: Yaenmentiona] Cariig e i s i s VYA
Position Trinteprated Carifie s mmms armmmsmmssrmmsrsaomssscss Yva
-Classroom programs of character education......eveerssesssesessen ‘T



CHAPTER freviereinirserinenserssnssessnssssnsasrsssssassnsosesssssassasssnsssssrasarsasasnsss ‘v

STUDENT DIVERSITY urcereioseisssssessssesssmssnersasnesssserensescssmssesasesensens AR
BT iUl e ois L S —— ‘YA
-Individual styles of learning and thinking ... AR R
“MUIIPLE TEIIGENCES ovvrreeresseecsssnesessesseessessesmsesssesessemsesesssssesresessn Vi
-Gifted and talented StUAENLS ....co.ceveeeeevemeereensernrsesssesseneesessnees R YE4
-Supporting students who are gifted and talented ......couceinerniearnsniensinns y &)
:Genderdilferences i tHe ClaSSIODM umnsmmmsnimssimmsmmsgs Yot
~Physical ditfersnces in gender 16188 wumsnemmmnsnsssmimmmmmieis 3 X9
-Social differences in gender roles vuimimmiiisiiiiniiominmmemin Yed
-Academic and cognitive differences in gender ...oooeees’ erevees eevvenaes Yoy
“ATEENTION PRI eersiccrcesiermsnressensmsseresrsesssrersssssssrsnsessnsr srnsa vesest sasossssesonss =
Riblictalkversnsprivate Tl @Rl s 11
-Differences in cultural expectations and Sty'eS. o iy
-Bilingualism: language differences 1 the €la. =7 Om mmeorerormorssererarens ar
-Balanced or fluent bilingualiSMiu....ciis wieieinesisienisimimeess e res s sesseseeans Yie
-Unbalanced bilingualism ............... e s rerensas s enssanpasssennirs s TRSTS Yie
~LAnZUAZE L0SS i cd s st ssaanes A
Cnlhualdifferenees in IOIMNIREEAISE casammorms s s Y14
-Cultural differences n av udes and beliefs.....veeneenesnes Vi
Spposiional G INEINGETILII «onmmsmmmass a  B  SS ‘ve
-Accommodating cuitural diversity in Practice ..o Vv
~ChAPIET SUIMIMATY ..tiruevrcrerescsersessssseasesssessessessssnssenssresmssrsesessssesrersssasssasssarsssens tva
CHAPTER P s i i i G it sssasensarssssonsonsss YAY
STUDENTS WITH SPECIAL EDUCATIONAL NEEDS.......cccceeueee. YAY
-Students with special educational NEEdS....ceomemiremsnearersersresmerasesserennes YAY



-Growing support for people with disabilities: legislation and its effects

.............................................................................................................................. YAR
-Individuals with Disabilities Education Act (or IDEA) veooveoveooeovoon YAY
-Least 1eStrictive enVIrONIENt v eeereessusesseserersesssesesssvssossssseesses s Yay
-Individual educational PLan .....evuveeereeseomeeeeseeesssssessseees s 144
-Categories of disabilities—and their ambiguities ..o mnnnn..ns b YAA
~Learning dISADIHES covvvveeurversrrseriseeceereseseessesseeeemssressssses e essesese oo Yoo
-Defining learning disabilities clear]y ..o, Yed
-Attention deficit hyperactivity diSOTder oot oo ey
Lanses O DB coum: o sl s YA
-Teaching students With ADHD\...c...ovmeomreereeermsessesemseeseseseees eoeeeeeeeen e, 127
-Intellectual diSabilities..ommmmrcrereiescresessreosst cevseres eoseoeeeeeeoesss oo YAy
-Levels of support for individuals with intel’ect -~ a.sabilities ............. AT
-Teaching students with intellectual disc. I O The
Adaptive and functional SKillS .o e veeeoeeereeeeeessessssseeoes oo Yie
-Include the student delibera; TR Bt T G R Ty
-Behavioral diSOTAETS vuu..vureumemeis wrssiiecsseseonseesesssssseesssissestsesseeee e B
“Fness in diSCIPIIING oo e e Yy
-Physical disabilitie s w2d 2ensory impairments ..o ARE
~FLEAFITIE PO cve NN 50567831888156561485hmmmmsss st smmesmosomsnssasssmmm s cosssbncs Y¥e
~SIGHS Of DEANIINRIES .....cocrnervmssssrossssssesmsssrsessssesassssssssessessastecssssestissmmseetoiaeee TYe
VISUALIMIE YTLL LN rttteinicssnsessssses s seoneeesssses s sessosssemeseses s ssssss e ee e YYA
Signs of ViSual IMPAITMENT vivurvueecrsissisieceeeeresecesssessesss s sesssssee e eeee s L&
-Teaching students with visual Impairment.. ..o ecesessens, Y.
The value of including students with special needs ..., ey
REFERENCES.ovussvmoss R i SR B sucaaess sossisis YT
R N 84145400004 e mmhasg s 9555 R S YYe



NEW TREND #Y: ACCOUNTABILITY IN EDUCATION......cooe0n. AR
NEW TREND #£: INCREASED PROFESSIONALISM OF

TEACHERS ..o eeseeemeesesesesssssensssssssssesssasessssesssssssassssssasetsssesssesssesssrssassonsses Y
TABLE : EXAMPLES OF ACTION RESEARCH PROJECT..........cocee... Yo
TABLE Y: READINESS IN STUDENTS VS IN TEACHERS ....ccovveersnenns A

TABLE ¥: BLOOM’'S TAXONOMY OF EDUCATIONAL OBJECTIVES:
COGNITTVE D OBLATIN 5555008555505 ws500sv05551155550558555035 088540 e v s
TABLE ¢: AVERAGE HEIGHT AND WEIGHT OF WELL-NOURISHED

O 0§ T AY
TABLE ®: HEALTH EFFECTS OF CHILDREN'S ECONOMIC LEVE!.. A%
TABLE *: EIGHT PSYCHOSOCIAL CRISES ACCORDING TO £R1.'SON

Vot
TABLE Y: MASLOW’S HIERARCHY OF MOTIVES AMD >.."DS... Y V ¢
TABLE A: MORAL STAGES ACCORDING TO KOHLBE: G..o v Y V0
TABLE %: POSITIONS OF MORAL DEVELOPMEN [ #..C0GADING TO
GILLIGAN i ttstsieceeeesesessmssssesssnssassssssssssssssnsssesn. S NE—— ARR
TABLE ' +: MULTIPLE INTELLIGENCES ACLu2Di>'5 TO HOWARD
GARDNER.....ovvrvcrsnriseomssisssssssssssssssssssssssssssins asen.svsuses sessssmessssesssssesssssasennse Yev
TABLE ' ‘: GENDER DIFFERENCES ‘N A0W TEACHERS PRAISE
AND CRITICIZE STUDENTS .1cvvssuseranes seasmmsssssessssssssssssensesssesssssessess Y



Preface

Chapters in the text can be assigned either from beginning to
end, as with a conventional printed book, or they can be selected
in some other sequence to meet the needs of particular students
or classes. In general the first half of the book focuses on broader
questions and principles taken from psychology per se, and the
second half focuses on somewhat more practical issues of
teaching. But the division between "theory" and "p.actice” is
only approximate; all parts of the book draw Gii vesearch, theory,
and practical wisdom wherever appropricte. “hapter ¥ is about
learning theory, and chapter ¥ is ab ‘ut « evelopment; but as we
point out, these topics overlap 'vit's each other as well as with
the concerns of daily teach. o (Thapfer ¢ is about several forms
of student diversity (whi t might be called individual differences
in another context;, a1d coapter © is about motivation, a topic
that is heavily su1dicd by psychological researchers, but that also
poses perenn.al cuallenges to classroom teachers.

Following these somewhat more basic psychological chapters,
we turn to several lasting challenges of classroom life-
challenges that seem to be an intrinsic part of the job. Chapter v
offers ideas about classroom management; chapter A, ideas
about communicating with students; chapter %, about ways to

assist student's complex forms of thinking; and chapter \ +, about

C



planning instruction systematically. The book closes with two
chapters about assessment of learning: chapter Y focuses on
teachers' own efforts to assess students, and chapter 'Y focuses

on standardized measures of assessment.



